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INTRODUCTION

On May 12, 2015, theMaryland General Assembly and Governor Larry Hogan enacted
HB278 to authorizea Task Forceto Study the Implementationof a Dyslexia Education
Programin Maryland The Task Force was establishedin response tgarent, teacher,and
studenttestimony that reading difficulties and dyslexia were not adequatelyaddressedy
publicschoolsn Maryland

The legislative chargeme:

(1) Makerecommendationsegardinghow theterms"Dyslexid and"TargetedStudents should
bedefined.

(2) Determinecurrent practicedor identifying and treatingdyslexiain studentsin Maryland
public schools.
(3) Determine currenpracticedor identifying andtreatingdyslexiain other states.

(4) Determinethe componentsand costsof successfullyslexiaeducationprogramsestablished
in Pilot Costs in Other States.

(5) Determinethe appropriatestructurefor establishinga dyslexiaeducatiorprogramandmake
recommendationsn:

() the feasibility of funding a Pilot dyslexia education program through the State
Department of Education or alternative funding mechanismsand sourcesor both,
including researchingrantopportunities;
(i) the methodologieghat shouldbe used totest students and identiflyslexiaand pre-
dyslexia tendencigs students;
(i) theappropriateageto begintestingfor dyslexig and
(iv) the best practicefor treatingand educatingstudentsdentified ashavingdyslexia

(6) Developa pilot programto initiate the implementatiorof the recommendationef the Task
Forcein anappropriatelfimited geographicahrea.

In April 2016 HB 895 and SB 823, introduced by Delegate Anne Kaiser and Senator Joan Carter
Conway, respectively, were enacted and signed by the Governor. These bills served to extend the
reporting deadline for the Task Force from December 30, 2015, teniber 30, 2016, and
extendedthe authorized completionlate of June30, 2017. The following amendments were
included in HB895 and SB 823.

0 One member of the Task Force who is an administrator of a teacher training program; One
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member who igmployed by an institution of higher education with expertise in research
methodology;

A requirement to determine how the terms
defined;

A requirement to determine the components and costs of successful dgslecaion
programs in other states;

A requirement to include research on potential grant opportunities to fund the pilot (in
addition to researching other funding mechanisms in the original bill

TheTaskForcemeton 10 separate occasions with each mgetcheduled for 3 hours:

T

= =4 =4 4 -4 4 48 -9 -2

Septembel7,2015
SeptembeR4,2015
October8, 2015
October23,2015
November6, 2015
Decembes, 2015
June29,2016

July 27,2016
August 16, 2016
SeptembeR?2, 2016

This document is submitted on behalf of the Task Force to Study the Implementation of a
DyslexiaEducationProgram by the Maryland State Department of Educafidre views of the

Task Force expressed herein do not necessarily reflect the views of the Maryland State
Department of Education.
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TASK FORCE TO STUDY THE IMPLEMENTATION OF A
DYSLEXIA EDUCATION PROGRAM

EXECUTIVE SUMMARY

The Task Forceto Studythe Implementationof a Dyslexia EducationProgram,HB 278 was
enactedoy the Maryland GeneralAssemblyand signedby the Governorin May 2015,andwas
amendedn April 2016by SB 823 Chapter234.

Task Forcememberswould like to thankthe Maryland GeneralAssemblyand GovernorLarry
S. Hogan for the opportunity to study the current practicesfor studentswith dyslexia in
Ma r y | @ubltt 6sshoolsand to make recommendationgor a pilot Dyslexia Education
Programthatcanprovide best practices for Statewide impact.

Task Force Structure and Function

The TaskForcemetfor ten, threehour sessionsvith the last half hour of eachsessiordedicated
to public testimony. The Task Force meeting dates were publicized and all Task Force

documentsare available on Livebinderscom All meetings were open to the public and

documentscontinueto be availableto the public via Livebinders.comEach meetingfocused
on at least one of the legislative chargesrequiredby HB 278 with topics presented Imational

researchersand experts Topics includedcurrent researchand evidencebasedpracticesin the

field of dyslexia identification, assessmentand instruction; dyslexia and underserved
populations; blendingof generaleducationand specialeducationfunding; and considerations
in the developmenof pilot programs.

Task Forcemembershad an opportunityto query speakersand usedthe presentednformation

to inform the work and formulate Task Force recommendationsTask Force members held
virtual and faceo-face subcommittee meetings relatéd tasks included in HB278 and
subsequently SB823 and HB8%ubcommitteechairs provided updates to the full Task Force at
public meetings and assisted with writing the final répor

Current practices for studentswho are struggling readers

Throughpublic testimony and Task Force surveyargmtsand educatorexpresseaoncernthat

dyslexiais not acknowledgedor identified as a conditionof specific learning disabilityin
Marylandpublic schools despiteits inclusionasa conditionof ispeci fi ¢ | earni ng
the Individuals with Disabilities Education Act (IDEA) (34 CFR 300.8(c)(10) and its
implementing federal and State regulations, Code of Maryland Regula(C@MAR)
(13A.05.01.03B(73). When readingifficulties are characterizedby deficits aligned with

dyslexia, scientific researchhas identified specific instructionalmethodsand strategiesthat

improve the readingskills in this populationof learners. When learning isstudentcentered,

access means teaching students at their instructional level gradually building skilighth
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evidencebased practiceCurrently, across the State, many teachers report limited knowledge
regarding dyslexia and practicémt produce resulia this population of learners.

The Dyslexia Task Forceenvisionsa future for strugglingand at risk readersand studentswho
havedyslexiathatincorporates:

earlyidentificationof readingdifficulties;
foundationakreadingpreparatiorandpracticefor teacherandadministrators;
asystematic infrastructure for effectiveadinginstruction and

supportand monitoring of progressgearedto improve instruction through datadriven
decisionsatthe classroonmievel.

L

What is dyslexia(see page 49)

Contrary to popular belief, dyslexia not identified when studentsor adults seelettersand
words backwards. Dyslexia is a languagebased, reading disorder distinguished by
neurobiologicalorigins and specific neurologicalactivation patterns(neural signatures)during
reading (Pugh, et al., 2003) Per the International Dyslexia AssociatioR,Dy s | ig x i a
characterizedby difficulties with accurateand/orfluent word recognitionand by poor spelling
and decodingabilities. These difficulties typically result from a deficit in the phonological
componentof languagethat is often unexpectedn relation to other cognitive abilities and
the provision of effective classroom instruction. Secondary consequencesnay include
problemsin reading comprehensioand reducedreadingexperiencdahat canimpedegrowth of

vocabularyand backgroundnowledge o'

The human brain is preprogrammedto understandand use oral languageduring typical
development.However, the brain is not hardwired for reading as a natural developmental
occurrence.Rather, for many individuals, reading must be explicitly taught. Decadesof
researchvalidate the languagebasis of dyslexia and pinpoint key areasof differencein the
languagecentersof the brain. Despite the plethora of research and no empirical evidence, the
public persistsin erroneouslybelieving that dyslexiais a visual disorderof readingand that
individualswho havedyslexiaseelettersand words backwardgCatts, 1989, 1993; Kamhi &
Catts 2002, 2012; Lyon, Shaywitz,& Shaywitz 2003; Pugh & McCardle, 2011; Puranik,
Petscher,Otabia, & Catts,2008; Rimrodt & Cutting, 2007;Handler & Fierson, 2011). When
children and adults struggle with their ability to decode(sound out) words, neuroimaging
studieshave demonstratedhat the b r a iactidty is markedly different from the activities
recordedin the brainsof typically developingreadersand proficient adultreadersThe areasof
difference involve areasof the brain that are critical for oral language.Therefore,it is
commonlyacceptedhatreadingis alanguageactivity, andsuccessfulreadingdepends upon

1 InternationaDyslexiaAssociationNov. 12, 2002 www.interdys.org
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theintegrity of thelanguage centers theleft hemispheref thebrain.

The term pre-dyslexiatendenciess usedin the legislabn that enacted the Task Forde. 2016,
the law was amendedand requiresthe Task Forceto define fitargeted students dhroughout
this document, targeted studentswill be referred to as: struggling readersand/or atrisk
readersas students who areat risk for failure to achievegrade level reading competency
(Mather, 2016). The terms, Al atisk r e a d errfssot r u g @ laid reygically refer to
languagebasedlearning problems notedin preschooland kindergarterthat may be predictive
of early reading difficulties associatedwith dyslexia. If thereis a familial incidence of
dyslexiaor readingdifficulty, theseoral languageand beginningreadingskill difficulties may
be viewed as characteristicghat put the child at risk for dyslexia. (Catts, 1991; Catts &
Hogan, 2003; Catts, Nielsen, Bridges, Bontempo & Liu, 2013; Shafer& Rastegari,2016).

The oral languagedifficulties that are often warning signs of future readingproblemscan be
identified and assessetiefore a studententerskindergartenand particularly beforefirst grade.
However,whentheseoral languageskills and familial history are not recognizedbeforeformal
schoolingbegins, difficulties are later reportedin the s t u d dewelopngentahistory and in
classroomobservation.(Frijters, Lovett, Steinbach\Wolf, Sevcik & Morris, 2011;Helland,
2016; Kamhi & Catts,2012; Magnussong& Naucler,1990; Manis, F. R., Seidenberg& Do,
1999; Torgesen,1998). Skill deficits are reportedin scientific literature and are detailed in the
comprehensive report.

These classroom difficulties follow children with dyslexia through the school years.
Elementaryschool students,and even middle and high school students,identified as having
difficulty acquiringgradelevel readingskills, often havefoundationaloral languagedifficulties
andfamilial historyaspart ofhis/her developmentdlistory.In middle school and high school,
studentswith dyslexia may have learned how to decode (sound out words), but their
reading often remains slow, dysfluent and inaccurate, which affects higher order
comprehensionThe dysfluency issecondaryto an incompleteknowledgeof or application of
phonologicalawarenesgphonemicawarenesandphonics.In addition,difficulties with spelling
and written languageoften persist. Children who struggle with dyslexia and low reading
achievement or competenojften demonstratesecondarybehaviorsthat are associatedwith
their academidlifficulties.

Studentsare not preparedio be college and career ready when they struggle academically
throughouttheir schoolcareer.The statisticsfor graduationratesin Marylandfor the 20142015
schoolyearfor studentswho are classifiedwith a specificlearningdisability (SLD) is 54.63%,
basedupon4,457studentlassifiedwith SLD. Of thosestudents42 or 0.94%graduatedvith a
certificate, and 556 (12.47%)droppedout? What the statisticsdo not tell us is how many of
thosestudentsstrugglewith reading.In 201415, the numberof childrenandyouthages3i 21
in the Marylandreceivingspecialeducatiorservices was 104,618,or about11.9% of all

2http://archives.marvlandpuincschools.orq/MSDE/divisions/planninqresuItstest/doc/201520lGStudent/ZOl(r')bsrgl_ﬁd_p
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public-school students. Among students receiving special education services, 29% had
learning disabilities. It has been reported that 80% of students who are classified as having a
specific learmg disability receive that classification becauseof difficulties with reading
(Lerner,1989). The Task Force hopesthis Reportwill play a role in improving the reading

skills for all Maryland studentsput particularlythosesubgroupsvho are identified with a SLD

in reading.

RECOMMENDATIONS

The Task Force offers six overarching recommendationslesignedto implementa dyslexia
education program and to improve reading instruction for all students. The
recommendationsted below areexpandedipon in thebodyof this Report.

Task Force surveys distributed to parents and teachers/education profesasonal as public
comments revealed that many Maryland public school Individual Education Program (IEP) teams
do not identify dyslexia or use the term as a diagnostic descriptor for a reading disability. Using
the diagnostic label, dyslexia, directs edocs to understand the processing, academic and
associated challenges experienced by the student who has dyslexia, which in turn drives effective
structuredliteracy instructional approachésee page 58 62).

The MSDE has issued a Technical AssistaBabetin (TAB) on SLD, with a supplement that
details how school systems should identify and address the students exhibiting characteristics
associated with dyslexia, dysgraphia, and dyscalctha. issuance of the supplemesipports
guidance released hhe U.S. Departmentof Educationon the use of the terms dyslexia,
dysgraphiaanddyscalculiain theformof afi De@a | | e latignore @ctober23, 2015.The

Task Force commends MSDE for their policy guidance and considers this policy
clarification the result of stakeholdercollaborationwith MSDE in the service of Maryland
students.

As a result of a review of scientific literature and information shared by local and national leaders

3httn://wwwz.ed.qov/policv/sr)eced/tlluid/idea/memosdcltrs/quidanme«wslexia1(}2015.Ddf
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in the field of readig and dyslexia, the Task Force recommehdsa universal screenipgocess

for all students begim kindemgarten. For students who do not make adequate progress beyond
grade three and through high school, similar screening and diagnostic protocols may be used to
identify students struggling with reading.

The Task Force identified a screening and assesgraotol that would ensure all children who

are at risk for reading failure are identified as early as posbeadgnning in Kindergarten through
grade 3 and in subsequent grades when students continue to show difficulty reaching reading
proficiency. Theeecommended protocol includes:

0 Universal screener for all students in grade3 K

0 Continuous progress monitoring

0 Informal assessment of oral language and reading with standardized diagnostic instruments
o] The screening of new children who enroll in a s¢hand

0 Communication among all disciplines, including parents

In addition, shools must identify studentswho have had a lack of exposureversusthose
studentswho struggle to learn. Studentsin kindergartenwho have had no prior school
experiencewho do not speakEnglish as a first or primary language,and/orwho have had
limited exposureo basicconceptqe.g.,colors, letter namesJetter soundshumbernamesand
their own first andlastname)shouldbe included in theinitial screeningrocess

The scientific literaturereportsthat family history playsa role in geneticdispositionfor reading
difficulties. (Pugh & McCardle, 2011; Scerri, & SchulteKérne, 2010; Shaywitz, 2003;
SchumacherHoffmann, Schmaél,SchulteKérne, & No6then,2007). Family history of dyslexia
and/or reading difficulties must be considered, through family interview at the initial stages of
the screening and assessment proedssn screeningfor children atrisk for dyslexia.When
family history is not considered,an opportunity for early identification and interventionis
missed.

Implementation of a tiered system that integrates a focus on the struggling reader can assist
teachers of reading in providing evideszgsed reading instruction and intervention needed to
acquire grade level reading skills. MTSSrefersto practcesthat:

Identify academic risks in a school setting before they lead to school failure;

Engage a schoalide screeningrocessesand

0 Implementintervention(sandprogressnonitoringto measureacademigrogress.

O¢ O«

Students who have been identified through an IEP as requiring specially designed instruction will
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receive support provided throughout each tier, as appropiiateT ask Force offers an example
of MTSS for readinginstructionusinga Structured Literacyapproach.
1 Tierl
o All studentgeceiveStructured.iteracyinstructionin theclassroom
1 Tier2:
0 Supplementary intervention provided to students who receive Tier 1 instruction,
but who demonstrate areas of weakness within the Tier 1 instruction
1 Tier3:
0 Targeted intervention provided to students who do not make progress with Tier 2
level of instruction

o Students may present with low achievement, may not respond to instruction, or
have been (or should be) evaluated to determine if they are eligibleuaeat st
with a disability under IDEA

o This level of instruction would be adapted to address individual student needs
through the systematic use of assessment data (which may include formal
diagnostic data), to fine tune the use of the appropriate type eheabased
intervention that have positive outcomes for students with dyslexia

0 Students at this level require intensive time and support to make progress toward
grade level reading competency

This tiered system of instruction and supports is designed to prevent school failure and to reduce
referrals to special education. Several states have implemented pilot projects that use a tiered
system of supports with positive resuft3® ‘There aremany helpful websites and 4ine articles

that explain a muktiered system of supports.

Based upomesearchand practice, theTask Forceagreesthat a StructuredLiteracy approacho
teaching foundational reading will result in better outcomesfor reading instruction will
preventlow readingachievementand hasthe potentialto reducereferralsto special education
for readingskill deficits. The Task Foramcommendshat a Structuredliteracyapproach

4 http://education.ohio.gov/Topics/Speetadiucation/Studemwith-Disabilities/SpecifieLearningDisability/Dyslexia
Pilot-Project
5http://www.pattan.net/cateqorv/Resour(:es/PaTTAN%ZOPuincations/Browse/SinqIe/?id:57f26e!:m;:l35¢58b4573
6 http://www.slideshare.net/peavlerj/m#y20832792

7 http://www.rtinetwork.org/learn/what/approackesti;
https://www.districtadministration.com/article/medi@r-systemsupports http://www.edweek.org/ew/articles/2016/01/06/four
stepsto-implementrti-correctly.htmj http://www.rtinetwork.org/learn/research
http://www.rtinetwork.org/learn/research/progr@ssnitoring within-a-rti-mode);

andMa r y | Respdrs® InterventionFramework, http:/files.eric.ed.gov/fulltext/ED502201.pdf

8

http://www.literacyhow.com/odimpact/ourresearch/
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to readinginstructionprevents readingfailure for targetedstudentswith reading skills taught
in a systematic,cumulative, explicit, and diagnostic manner. The key elementsof this
instructionalapproactinclude(Birsh, 2011) °

0 Phonologyphonologicalwarenessandphonemigrocessing
Soundsymbolassociation

Syllable instruction

Morphology,

Syntax and

Semantics

O« O« O¢ O« O« O

StructuredLiteracy is a way to teachstudentsthe processof reading,over time, following a
specificsequenc®f objectiveswith continuousreinforcementand practiceof skills previously
taught and learned.For studentswho show characteristicof dyslexiaand who do not meet
grade level benchmarksStructuredLiteracy instruction has demonstratedmproved reading
outcomes. (Alamprese MacArthur, Price, & Knight, 2011; Ehri, Nunes, Stahl, & Willows,
2001; Hatcher,Hulme, & Snowling, 2004; Joshi, Dahlgren,& BoulwareGooden,2002;Nagy,
Berninger,Abbott, Vaughan,& Vermeulen,2003; Nagy, Berninger,& Abbott, 2006; Hatcher,
Hulme, & Snowling, 2004; Wolf, Miller, & Donnelly, 2000). The Task Forceis advocating
that all studentgeceiveinstructionin a StructuredLiteracy approacho reading,with increases
in intensityand specificity of instruction appliedo studentsvho demonstrateleficitsin reading
skills (i.e., Tiers2 and3 in amulti-tiered systemof supportdramework).

Research supportthat teachertraining is critical to the successof any intervention process
or program implemented with struggling readers. The Task Force recommends that
providersof undergraduatend graduateeducationreview the contentof their teachertraining
curricula and revise coursecontentto include identification, assessmengnd instruction for

students who exhibit reading difficulties associated with dyslexia. The following
recommendations support the transformation of curricula and instruction:
1 Require a practicum with -@isk readers under the supervision of teachers experienced in
targeted evidenebased practices;
1 Training in firgeted evidenebased practices;
1 Require the reading instruction competency exam, Teaching Reading: Elementary
Education (5203) be included in exams needed for teacher certification

® (http://everyonereading.org/about/aboutiltisensorystructuredlanguageeducation/
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1 Include coaching as part of professional learnhmgughout the year to support teachers
in the classroom. The support of school leadership is critical to teesaiof students and
teachersand

1 Include all administrators and leadersimpdyslexia knowledge and practice training to
better support theeachers in their buildings

AJust as children candt guess their way to re
Reading institute, fAteachet’Jothanemd the TpskFaree t he i
bdieves that the type, frequency, and quality of teacher training, both in undergraduate and
graduate studies (pmervice) and jolembedded professional developmentggmvice), must be

delivered by professionals who have specific credentials and exgerelative to dyslexia and

struggling readers The curriculacontentshouldmeet the highest level of evidence provided in

the literature that addresses the entire scope of reading, for both typical development and for
disorders of reading (Moats, 2009).

The TaskForcerecommends six-year Pilot Dyslexia EducatiofProgram

The Task Force recommends the following considerations:

Create a Pilot Advisory Board;

Contract with a Principal Investigator;

Select two schodlistricts

Ensure demographics ran@®m rural to inner city;

Include a diverse population with respect tace, culture, language, and socioc
economic background

Target students in kindergarten through second grade

= =4 =4 -8

Usea StructuredLiteracy approacho teachingreadingto all students
Provide professional learning for teachadministratorsandparens,

Implement Universabcreeningand
Institute programstaffing and student groupings that are markedly different from
current practices

= =2 =4 4 A

The TaskForce envisionsthis Dyslexia Pilot Programto be a model instructional systemfor
effective readinginstructionfor all studentsandone from which studentsat risk for reading

10 RetrievedSeptembe?5,2016from http://msreads.org/preervicereadinginstruction
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challenges and thosesubgroupsand targetedstudentswho typically strugglewith gradelevel
reading achievementvould benefit. The pilot program delineatesthe need to track student
reading outcomesbeyond secondgrade to demonstratelongitudinally, the effectivenesof a
StructuredLiteracyapproactto teachingreading.

SUMMARY

The TaskForceis gratefulto havehadthe honorto play arole in the potentialtransformatiorof
thewayin whichMa r y | ehidedase taught to readFor the individual, the ability to read
is the pathwayto a world of possibilities.For Maryland, supportingstudenso efforts to learn
toread andat e a c hbdity € rovide effective instructionis a basic core value, not just
for education,but for the overall quality of life for all residents.Maryland must strive to
ensureall citizensaregiventhe opportunityto learnto readwell.

14



Report of the Task Force to Study the Implementation of a Dyslexia Education Program

CURRENT PRACTICES IN MARYLAND

The Task Force believesthat acknowledgingand defining dyslexiato characterizehe reading
difficulties in somechildrenleadsto informeddecisionmakingfor instruction.

The Task Forcecreatednformal surveysto collect dataaboutdyslexiaperceptionspoliciesand

practicesin Maryland public schools'! Notably, teacherand parentfeedbackwas somewhat
contradictoryon questionf teacheiknowledgeaboutdyslexia,but wasalsosingularlyuniform

in acknowledgingthat public schoolsin Maryland do not identify dyslexia or use the term

dyslexiain theschoolsetting.

Parentsand educatorsexpressedconcernthat dyslexiais not acknowledgecbr identified as a
type of specific learning disabilityin Maryland public schools When readingdifficulties are
characterizedby deficits aligned with dyslexia, scientific researchhas identified specific
instructionalmethodsandstrategieghatimprovethe readingskills in this populationof learners.
Currently, when studentsare identified asist r ugeglidergasliavingafispeci fi c
learningd i s a b(IDEA 2004)the roadmapfor instructionand interventionis not targeted.
Researctshowsthatafi s p andpyr aappvoacho helpingstrugglingreadersdoesnot work --
implementinga little of this and a little of that with no systematicprogressionof skills to be
taught(i.e., first teachthis componentthenthe nextcomponenin aninstructionalsequencend
system),does notresult in improved reading for at risk readers(Connor, Piasta,Fishman,
GlasneySchatschneide€rowe, ... & Morrison,2009.

Public testimony and Task Force Survey resdt@althat Maryland schooldistrict personnel
do not consistentlyacknowledgethat dyslexiais an educationalcondition, claiming it is a
medical diagnosisor that the identification of dyslexia isiot required by special education
law. Secondly,some schoolpersonneltell parentsthat they are not allowed to usethe term
dyslexiawhen describingreading difficulties exhibited by young and older students.Third,
someschool personnelcontinue to telparentsthat a reading disordereithercamot be detected
until the child is in third gradeand exhibits atwo-yeargapin readingskills or that you camot
A t eferdyslexiabeforethe child learnsto read. Additionally, it appears that despite years of
repeatedreplicatedresearchteacheranay not havebeenexposed to théheoreticalfoundations
of dyslexia,aswell asevidencebasednstructionalapproachethatfacilitate readingdevelopment
in strugglingreadersvhose profilealign with dyslexia characteristics.

M The Task Forcesurveysareinformal; they do not meetthe requirementf valid researchsurveysbut were undertakerto
providethe TaskForcewith feedbackrom parentsschoolbasedersonneincludingteachersndschookuperintendents.

15
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Another finding from Task Force surveys and public comment is that students are expected to
engage in instruction using materials often well above their reading level. The requirement of
Afaccess to gr admay beeisietdrpreted) withiregartb veading. When a
student is in third grade and cannot read third grade material, access doely n@an having

them attempt to read that level of print. Accals®meansproviding reasonable and appropriate
accommodations to enable a student touoeessfully engaged in all grade level curriculum.

Whenteachingis child-centeredaccesshouldmeanteachingstudentsat the level they present
to the teacher,and gradually building their skills through evidencebased practicesso they
caneventuallyreadgrade level material. T h a mobwhat happensn our classroomsacrossthe
state.Many teachershave alsoreportedthattheyare not knowledgeableaboutdyslexiaandthe
knowledgeandpracticethat produceresults in thigpopulationof learners.

Maryland systemlevel superintendentslso respondedo an informal surveyaboutstruggling
readers.Respondentsll agreedthat there were systemsin place to identify and provide
interventionsto studentswho struggledwith reading. All 14 districts reportedthat they usea
multi-tiered systemof supportsand/ora Responsédo Interventionframeworkto provide leveled
interventionsto studentsAll districts reportedusing screeningtools to identify and monitor
progress of struggling readers. However, interventions for struggling readers are used
inconsistently suggestingthat more training and preparation on foundations of reading
instructionfor teachersreadingprofessionalsand building administratords needed.The Task
Forcewas pleasedo seethat schooldistricts appearedo be implementingprogramsthat meet
the needs of struggling readers, but the national (National Assessmentfor Educational
Progres¥), stateand local outcomedata (PARCC results),as well as public testimonyat the

Task Force proceedingsand informal Task Force survey data did not indicate that these
programsor initiativeswereyielding the anticipatedoutcomes.

The variability of processeand proceduregrom systemto systemthatimpactatrisk studentss
concerning-- early identification andinterventionis critical for studentsuccessparticularlyfor
studentsn poverty, studentswho are Englishlearners,and studentswho are at risk for reading
disabilities. The Task Forcewas disappointedo learnthat despitescientific researchsupportfor
the useof evidencebased(universal)screenersoupledwith explicit and systematidnstruction
in foundational reading skills (structured literacy) and early intervention to prevent and
remediatereadingdifficulties in youngchildren,schooldistrictsdid not appeaito havea unified
(within asystem approacho identificationandinterventionfor strugglingreaders.

2htips:/inces.ed.govinationsreportcard/
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SURVEY DATA
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ABBREVIATED SURVEY DATA

PARENT SURVEY (Maryland parents): 225respondents

0 Morethan50% of parentsreportthat evaluatorsof readingnevermentionedthe child may
havedyslexia

0 More than50% of parentgeportafamilial historyof dyslexia

0 More than50 % of the studentswvho arereceivingservicesof anykind arein elementary
school

0 Parentsreport that either an outsideevaluationor their own observationwas the primary
way they realizedtheir child was exhibiting a readingdifficulty; lessthan 20% responded
thatthec h i scHhoolsgreedareadingdifficulty wasevident.

0 80%of parentgeportthatschoolsdo notunderstandlyslexia

0 Fewerthan50% of schoolsscreenfor readingskills, only 15% of that screeningoccursin
kindergarten

0 44%of parentssharedheywere concernedboutt h e i r readmginlkiddérgarten

0 50% sayit takesmore thana yearfor sometype of assistanceelatedto theirs t u d ¢
readingdifficulties

0 Per parentaleport,almost50% of teacherhiavenever hadrainingin dyslexia

0 38%of studentsareclassifiedasSpecificLearningDisability (out of 225 responses)Of the
38%,0nly 8% of schoolsdentifieddyslexia athe causeof thereadingdisability.

0 Perparentalreport,fewerthan40% of schoolsuseevidencebasedjnstructionalpracticeso
teachstudentdo read.

0 Most instruction to addressreading difficulties happensinside the general education
classroom.

0 50% of studentsreceiveonly 30 minutesper day to addresgheir readingweaknesseby

eithera specialeducatoior paraprofessional.
0 Per parentaleport,monitoringof progresss throughbenchmarlor standardizedesting.
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TEACHER (PROFESSIONAL) SURVEY (teachers,reading specialists,instructional resource
teachers):126 Respondents

72% of responsestatedno specialprofessionatievelopmenis offeredto teacheron thetopic of
dyslexiaor howto work these students.

O¢ O¢ O«

O«

O«

O¢

O¢ O« O¢ O«

O«

O¢

61%were fromreadingspecialistsn apublic school, elementargvel.
82%reportthattheyknow whenareadingproblempresentasdyslexia.
30%saytheylearnedaboutdyslexiain college,20% saythroughliterature,13%through
professionatievelopment.

Whenaskedhi Ithetermdyslexia specificallyised inyour schoolto describechildrenwho
struggle withreadingdecoding(i.e., soundingoutthew o r d s80%saidfi No 0 .
41%reportthattheyusetargetednterventionsdesignedor studentavho areat risk for, or
struggle with readingdecoding/dyslexian kindergarten

22% of respondentseportedthattheir schoolsi d o scr@drfor earlywarningsignsof
readingd i f f i cul tyo.

41% of respondentsaythattheir schoolsvait until first to third gradeseforeimplementing
anindividual,academic assessmédat areadingproblem.

29%saytheir screenerd o nedtfor earlywarningsignsof dyslexiawhile anothe20%

d i dkmaivt

50% reportthattheyintervene agradeK, and35%intervenen gradesl-3
30%sayRespons¢o Intervention(Rtl) is usedto give atargetedjntensive prograno
studentswvho struggleto read,while 32%reportthattheydo not usertl for this purpose
54%sayreadinginterventionsare deliveredn thegeneraleducatiorclassroom.
52%saytheir schoolsnterveneearly.

32%sayit takesbetweer8 weeksand15%report12 weeksto movebetweertiersin
Respons#o Intervention(Rtl).

Progresss monitoredby: 30%teacher madprobe, 17%classroonbasedneasurement
(CBM) or paper/pencitest, 28%unningrecordsand21%usea standardize@ssessment
Only 15%said thenstructionalapproacHooksdifferentwhenusingRtl, with most
respondentseportingthat thedifferenceis moretime spenton thesameclasswork, with
instructionprovidedby a paraprofessionagpecialeducatorpr readingspecialist.

30% of respondentseportedspecialeducatiorservicegprovide studentwith different
instruction,thatis providedby a specialeducatiorteacher.Othersreportedthattheir schools
provide instructiorby a speecHanguageathologist(4%), co-teachingsupport(18%),and/or
instructionis more intensive (18%).
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What the scientific researchrevealsabout teacherknowledgeabout dyslexia

Washburn,Mulcahy, Joshi, and Binks-Cantrell (2016) reviewed researchconductedto assess
teacherknowledgeaboutdyslexiaand conductedtheir own survey. They reportedthat a study
conductedby Allingon in 1982 revealedthat most teachershelievedvisual perceptionwas the
main reasonchildren had difficulty acquiring basic readingskills. They also reportedresults
obtained from Wadlington and Wadlinton (2005) from their Dyslexia Belief Index survey
instrument.The majority of respondentdelievedthat word reversalis the main criterion for
diagnosingthe presenceof dyslexia.In 2010, Ness and Southall also reportedthat 30% of
preserviceteacherdelievedthat dyslexiawas a readingdisability and 74% believedthat letter
reversalwas the fi h a | | chasactdeisticof d y s | eWashaurnget al (2014) conducteda
survey among preserviceteachersto determinethe current statusof knowledgerelative to
dyslexia. Teachersbelievedthat colored overlaysor tinted glassesand eyetracking exercises
could be helpful in remediatingdyslexiaandthat childrencanoutgrowdyslexia.Both beliefsare
erroneous. And, alarmingly, 97% of their samplerespondedhat letter reversalis the main
markerof dyslexia.®

The Task Forceinformal surveysdid not askthe samequestionsput the responsesielp explain
why Ma r y | studeh@adho strugglewith readingin a way that alignswith the characteristics
of dyslexiacontinueto demonstrateeduced readingchievemenandwhy parentscontinueto be
concernedvith howtheir strugglingreadeiis instructed.

SUPERI NTENDBWBRVEYS (answered by Superintendents, Deputy Assistant
Superintendent§upervisorandDirectors)

The Task Force surveyed Maryland school district superintendentswith 14 of 24 districts
respondingto questionsabout how reading difficulties and struggling readersare identified,
screenedaindremediatedThe term dyslexiawas not usedin the superintendeninformal survey

soit is unclearwhat if anything,schoolbasedleadershipand administrationknow or perceive
aboutdyslexiaspecifically. Rather,superintendentsespondedo thetermfist r uggd d @gs O
to capturethe waysin which their districts are addressingeadinginstructionfor studentswho
evidencdow readingachievement.

3 Thereaderis directedto theall 2016Edition of Perspectivesn LanguageandLiteracy,aquarterlypublication of the
InternationaDyslexiaAssociation. Theissueis dedicatedo teachetrainingandknowledgeaboutdyslexia.

% The survey was sent to all superintendents to gather information about current practices in the state of Marylandthelative to
screeningf students for reading difficulties and intervention for struggling readers in November-20Superintendents of
24, responded.
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The shortanswer survey was circulated among superintendentghrough the Public School
Superintendenfssociationof Maryland (PSSAM).The questionnairés includedasan appendix
to this Reportand canbe found on www.Livebinders.comThis type of informal instrumentwas
designedand circulatedinsteadof a traditional surveybecauseat was believedthat therewould

be a wide variety of responsesiot able to be capturedby a forcedchoice survey.The Task
Force anticipatedthat responsesvould be difficult to analyzein a way to reach cohesive
conclusions,but agreedthat evenif the datawere collected,it would representthe ways in

which top level administratorsunderstoodhow their countieswere addressingthe needsof

strugglingreaders.

Summary

Parentconcernswere evident from the survey results and from testimony provided at the
Task Forcepublic meetings.Teacherresponsegonfirm that dyslexiahasnot beena term used
in school settings, and that they do not have extensive university trainingor professional
developmentexperienceghat can build their knowledgeand practice basefor working with
studentsvho havedyslexia. Teacheresponseslid not overwhelmingindicatethat studentswith
dyslexiareceivespecializedreadinginstructionthat was intensive. Many respondentseported
that reading screeninginstrumentswere not administeredfor early identification of reading
difficulties. Superintendentresponsesndicate that programsand processesare in place to
supportstruggling readers.Yet, despitethe positive responsen the teachersurvey and the
reported reading programs used at the Local Education Agency @A) level, students

continueto struggle and parents continueto beconcernedanddissatisfiedvitht hei r ¢ hi

progressn reading.

A review of PARCC datatells a story abouthow well Ma r y | atudentsean read. Fourth
grade 2015 data reveals that 33.1% of students met expectations,and 4.4% exceeded
expectationsmeaningthat 37.5% readat leaston gradelevel’® The National Assessmenof

15 http://reportcard.msde.maryland.gov/ParccResults.aspx?PV=71:3:99:AAAA:1:N:0:13:1:1:0:1:1:2:3
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EducationalProgress(NAEP™) data revealedthat 36% of our n a t i studedtswere fi adr
a b o \pmfitiencyin reading. The percentageof studentsin Maryland who performedat or
abovethe NAEP Proficientlevel was 37% in 2015. This percentagevas smallerthanthat in
2013 (45%) andwas greater tharthatin 1998 (27%). When we think aboutthe incidenceof
dyslexiain the generalpopulationasrangingfrom 8% to 17% (Shaywitz,2003), with 10% as
an average(NICHD), we can computethat anywherefrom 6, 775.8to 11,519 studentscould
be identified as having dyslexia,basedupon a total student populationof 67,758(in 2015).

What can be done to improve reading for studentswith dyslexia and,as a benefit for all
students?

The Task Force choseto focus their recommendationdo improve reading outcomesfor
strugglingreadersandall Ma r y | studeht®s thefollowing strategies:

1 Defining dyslexia, becausein doing so, we can identify when it occurs, direct
diagnostic efforts to uncovering the specific characteristics,and only then can
appropriateandeffective programmingecisionde madéasedipon thedata

1 Recommendingchangesto teacher training at the university and professional
developmenlevels.

1 Defining bestpracticedor earlyidentificationandintervention

1 RecommendingniversalScreeningor phonologicalawarenessprint readinessand
readingbeginningin kindergarten

1 Recommendingusing a StructuredLiteracy approachto readinginstruction for all

studentsn the earlygradesandfor all studentsvho strugglewith reading,especially
if their learningprofile alignswith the characteristicef dyslexia

1 Recommendinga multi-tiered systemof supportsfor readingthat includesongoing
diligent progressnonitoring

1 Designing a Pilot Dyslexia EducationProgram that incorporatesteachertraining,
utilizing a universal screenerjmplementinghomogeneousnstructionalgroupings
for readingacrosseach grade level within a school, implementinga multi-tiered
system of supportsandprogress monitoring, and providing parent training and
including parentsin the decisioamakingprocess.

The Task Forcewould like to notethat the Task Forcerecommendationseflect a deeprespect
for Marylandteachersaandschoolpersonnel the TaskForcemembershipncludedthreecurrent
teaches, one former Maryland teacher,and one district Superintendent.The Task Force
recognizesthe needfor political, governmental state, district, and building level supportto
ensure alstudentgeceiveearlyandeffectivereadinginstruction.

16 http://www.nationsreportcard.gov/
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CURRENT PRACTICES FOR DYSLEXIA IN OTHER STATES:

Since2012,morethan 30 statesenacteddyslexiaspecificlegislationin responseo poorreading
performanceand parent/teachetestimonythat existing reading instruction was not effective
for certain populationsand studentswith dyslexial’ Not all studentswho fail to meetreading,
writing, and spellingbenchmark®or who showearly signsof readingdifficulties havedyslexia.
However, researchshows that atrisk readers,including studentsfrom low sociceconomic
backgroundsEnglish learners,and studentswith languagelearning disabilities and dyslexia
benefit from early identification and effective, evidencebasedinstructionin the foundational
reading skills of phonology, sound symbol association,syllables, morphology, syntax and
semantic. Effective instruction is taughtby a knowledgeableand well preparedteacherin a
systemati@and cumulative explicit, anddiagnostiomanner.

In 2015 statesenactedl17 bills relateddirectly to dyslexiaandin 2016, 12+ statesintroduced
legislation with 9 statesenactinglegislationthusfar. 38 stateshaveone or more dyslexialaws
while 19 stateshave comprehensivealyslexia laws that mandateearly dyslexia screeningand
intervention, teacher training (undergraduateind professionaldevelopment)a definition of
dyslexig andaccommodationfor dyslexia.

18
OVERVIEW OF DYSLEXIA LEGISLATION ENACTED IN THE UNITED STATES
1. Certification/Assessmeméquirementsn foundationakeading:16

Definition of dyslexia:22

DyslexiaHandbook/DOESuidanceon Dyslexia: 13+
Dyslexiataskforce & reports/commissions/advisoridst

Early screeningandidentificationof dyslexia:17 states
Highereducationfeachetrainingrequirementsi3
In-serviceprofessionatievelopmentequirement®n dyslexia:21
Interventionrequirementgor structurediteracy: 17

. Pilot programs9

10. Comprehensivelyslexialegislation 19

© 0NN

o DyslexiaTaskForcelLegislativeCompendium

18 TaskForceReportonthelmplementatiorof a DyslexiaEducationTaskForce,Reporton Identificationand Treatmenbf
Dyslexiain OtherStatesandDecodingDyslexiaUS, Dyslexia State ActioSummary2016,
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Components& Costsof SuccessfuDyslexiaEducation Programs (Pilots) in Other States

The dyslexia education pilot programs detailed herein show promise with results that
demonstratamproved reading competenceand fewer special educationreferrals and outside
placementsThis reportis not all inclusive -- there are successfupublic and private dyslexia
charterand magnetschoolsin PennsylvaniaFlorida, and Mississippito namea few. Thereare
alsoa numberof well-designeddyslexiapilots just that havenot yet reportedresults-- they are
includedhereto demonstrat¢éhe academi@andfinancial structureof the pilots.

State pilots reviewedin this report include:

DerbyCounty,Kansas
Ohio

Pennsylvania
Mississippi
Washington
SouthDakota
Indianapolis Indiana
Connecticut

Utah

©oNoOOAs DR
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DyslexiaPilot, Kansas: Derby County SchoolDistrict

Contact:Dr. CharleneLaramore Site Administrator,Asst. Supt.,CurriculumandInstruction,
DerbyPublic SchoolsPh:316-788-8434.

Sandra Thompsoh:anguage Foundatioraithor/trainer

Intervention Programs: Take FlightandLanguagd-oundations

Languagd~oundationsalsoknownasStructured_anguageBasicsis an Orton Gillingham-based
multisensoryapproacto teachreadinglanguagearts inaninclusive classroomleachergleliver
scriptedcurriculumof 125 multisensorjessonghatprovide instructionn all theareasof
language both programsre consideretb beii s t r ulcit tuemegranysbanguage
Foundationss aTier | (classroom) andier Il, smallgroupstructurediteracyintervention. Take
Flightis aTier Ill programfor studentswith dyslexia andevergeadingproblems.

TeacherPreparation
Tier I: Regular Classroom 30 hourtrainingfor classroonteachers.

3 Assessmentveryl5 lessongor tracking;scripted;
3 follow upwith mentoring,classroonvisits toensure fidelityjessorvideotapes
for qualityassurance

Tier 1l Tier Il, Small Group: same30 hourtrainingfor instructionalresourceeachersspecial
educationteachersteadingspecialistandother teachersThe interventions pull-out, small
group, homogenousstudents.

Tier 1l -- for kids who havedyslexiaor who needthefull specializedherapytraining,this pilot
usegheprogramTakeFlight, whichis usedin Scottish RiteHospitalsin Dallas.This programis
acombinationof the Orton Gillingham (OG) approacttombinedwith speech pathologyethods
similarto LindamoodBell's Lindamood Phoneme Sequenceihd§) program.The
combinatiorhelpsremediate spellindanguage, word, reading,andwriting difficulties.

3 Teachersvhoteachthis programrequirethe 2 yeartherapytrainingin OG.
3 Shewould behappyto speakwith folks in MD to shareherexperience.

Introductory Course Requirements

O«

Participatan 2 weeksummettrainingJune4 - 15, 2012

Attend4 seminarsduring the20122013schoolyear(releasdime providedby district)
Work with individual/smallgroupthroughoutheyear

Completeb demonstratiomessons

Log 350practicumhours

O¢ O¢ O¢ O«
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0 Completecompetencyssignments

Advanced Course Requirements

O«

Participaten atwo weeksummer trainingluly 23 - August3, 2012

Attend 3 full dayseminarsduringthe20122013schoolyear(releasdime providedby
district)

Work with individual smallgroupsthroughouthe year

Completes demonstratioessons

Log 350additionalpracticumhours

Completecompetencyassignments

O«

O¢ O¢ O¢ O«

Classroominstruction Model Description:

0 Dr. Laramoreorganized thealistrictwide implementatioof Language-oundations
readingprogramfor all teachersk-5 in all elementaryschools in théerby County
SchoolDistrict.

0 Theytrain up to 5th gradbecaus¢heyhaveso manyEL studentsandmilitary
familieswho are transient.

0 Studentgeachedvouldinclude Tierl andll -- whole classroomandsmall groupsof
studentsvho needmoreintensiveinstruction.

0 ThereareTier lll TakeFlight (therapylevel) specialists in middlschoolandhigh school
to work with kids who arefar behind.

0 Timein theProgramsomestudentsnayhavehad afull yearof Language Foundations
andstill require morentensivetraining.

0 The SchooBoardis sopleasedheynowwantherto speakwith higher edicationto

bring more trainingfor pre-serviceteachersn Kansas.

DataCollection:Sheis working with anevaluationteamfrom Harvardthatwill track

someoutcomedor atrisk studentsThis data willbe availablenextyear(2017)

O«

Dyslexia Pilot,Ohio

DyslexiaPilot, YearsOne- Three,Report Decembef015

Planfor ImplementatiorandEvaluation

Goal: To demonstrateand evaluatethe effectivenessf early screeningand readingassistance
programsfor childrenat risk for readingfailure including thosestudentsexhibiting risk factors
associateavith dyslexiaandto evaluatewhethereffectiveearly screening@ndreadingassistance
programscouldreducefuture specialeducatiorncosts.
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Requirements: Screenstudentsfor readingdifficulties, provide early interventionand progress
monitoring,and provide professionablevelopment irevidencebased reading instruction
andmulti-sensorystructuredanguagenstructionto teacherggeneraleducatiorandintervention
specialists)serving studentsin kindergartenthrough secondgrade. The pilot mustinclude a
methodologyfor evaluating the reading program's effects on the children's identified risk
factors. The pilot also requireda 3 year commitmentwith a contractfrom participatingschool
districts.

Targeted Students: Low English Proficiency, Studentswith Disabilities, Low Socioeconomic
Statusin gradeK-2

Screening: DIBELs nextadministeredn 5 of 6 schoolsusing 3measuremenbccasionslt was
used for screening,diagnostic planning and progress monitoring. The other school used
DIEBELsbut did not followprotocol.

Number of SchoolDistricts: 6

Parent Component yes,requiredto notify parentsabouteligibility in the pilot, obtain consent
and provideinformationandresource®n dyslexiaand readingdifficulties and possibleservices
under state anfitderallaw (IDEA).

Educator Preparation: HouseBill 157 providesthat schoolscan contractwith educational
service centers statewide to provide training in evidencebased reading instruction and
multisensorystructuredanguagenstruction.Ohio local educationakervice center.

Results All of the participatingschooldistrictsthatmettherequirementsor the DyslexiaPilot
Projectin Year3, demonstratetheaningfulgainsin studentratesof improvemenin Year3 that
will likely besustainedvith theinitial Pilot ProjectinvestmentOver time all of theschool
districtswill have cossavingsthatexceedheinitial investmentSomeschooldistrictswill reach
thatpointsooner thamthers(p. 6, Ohio DyslexiaPilot ProjectReportto the Legislature Year 3).

Length of participation: 3 years

Funding: Eachparticipatingschooldistrict fundsthe pilots out of currentfunding streamsand
appliesfor grantsasneeded.

IMPORTANT KEYS IN OHIO:

0 Personneatthe Ohio Dept. ofEducationarepassionat@aboutdyslexiaeducatiorreform.
0 Pilot Programworksonly if principalsupportsLl00%

0 Also must involveeffectiveuseof Responseo Intervention

0 Musthavehighly trainedspecialisiavailableto workwith Tier lll students

Teacher Training

0 Training Network: Ohio hasanetworkof EducationaService Centerthat
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provide inserviceprofessionatievelopmento educators.Ohio law givesthese
servicexentersaandothereducationalnstitutionspermissiorto hire adyslexia
specialistto provide professionalevelopmenin theareaof dyslexiafor Ohio
teacherandadministrators.A dyslexiaspecialisis someone whbasachieved
trainingconsistentvith the Level Il IDA KnowledgeandPractice Standards.

0 Levelsof Training

3 Tierl: GeneraEducationClassroom30-hour OG training

3 Tier ll: Smallgroupintervention- Teaching_evel Practitioner

3 Tierlll: TherapylLevel- oneateveryschool

3 ProfessionaDevelopment provideddy MayersonAcademy-- Trained 11
elementaryeachergrade-2 in anOrtonGillinghamMultisensory
Readingcoursecoupledwith a Practicum(including 14 onsitecoaching
occasionsprovidedby the MayersonAcademyin coordinatiorwith Mt.
St.JoseplU n i v e iISgendsy ReadingPartnershig’rogram Contact
Mt. St.Joe: AmyMurdoch

1 CostSavingsAnalysis,Table9, p. 25,Reportextractedrom World WideWeb:
https://education.ohio.gov/getattachment/TeffipecialEducation/Students
with-Disabilities/SpecifieLearningDisability/DyslexiaPilot-Project/ DPPY ear
3-EvaluatiorandFinalReport.pdf.aspx

Table 9. Projected Cost Savings of Precluding the Need for Intensive, Individualized
Interventions for Students Exceeding the Expected Rate of Improvement with
Strategic Interventions (i.e., the Difference in Costs Between Tier |l and Tier Il
Interventians).

Number and Percentage of Students Costs Savings (in Teacher Time)
with & Measureable Reduction of of Tier Ill Interventions
Reading Failure Risk al Tier Il Mot Incurred
Cincinnati Public Schools
Kindargarten 15 93.8% $16,922.25
Grada 1 g7 728% $75,586.05
Grade 2 ] 47.1% $9,025.20
$101.533.50
Edison Local Schocks
Kindargarten 7 100% $10,857.00
Grade 1 21 100% $32,571.00
Grade 2 12 BO.0% $18.612.00
$62,040.00
Indian Creek Local Schools
Kindargarten 18 B5.7% $23,078.88
Grada 1 58 T4 4% §74 365.28
Grade 2 28 B6.7% $35,900.48
$133,344.64
Shawnee Local Schoals
Kindergarten 10 100% $4.372.88
Grada 1 i B3.8% $11,369.48
Grade 2 13 BB.4% $5,684.74
$21,427.09
Trimble Local Schools
Kindargarten 4 100% $2803.20
Grada 1 10 62 5% $7,008.00
Grade 2 1 10.0% $700.80
$10,512.00
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Report of the Task Force to Study the Implementation of a Dyslexia Education Program

Resources:

Planto ImplementandEvaluatethe DyslexiaPilot Projectin Ohio

GraduateCertificate Programi Dyslexia

Departmenbf EducationResourcesn DyslexiaPilots

ReadingFoundationgEExam

Contactin State: Bonnie S. Nelson
EducationProgramSpecialist

Office for ExceptionalChildren

Supports& Services foDiverse Learners

25 SouthFrontStreet MS 409| ColumbusOhio 432154183
(614) 7521245| (877)6446338| (614)466-2650

Bonnie.Nelson@education.ohio.gov

Contact: Rebeccalolson: Ohio InternationaDyslexiaAssociation

Contactin Cincinnati: SoniaMilrod, ProfessionalDevelopment Specialist:
milrod.sonia@mayersonacademy.org
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Dyslexia Pilot,Pennsylvania

DyslexiaScreeningand Early Literacy Intervention Pilot Program
CONTACTS:

Lynn Dell lydell@pa.gow- PA Departmenbf Education(DOE)

Diane ReottPA DyslexiaLiteracyCoalitionandPBIDA (PA Branchof the IDA)
dreott55@gmail.com

Daphne UlianaPA DyslexiaLiteracyCoalitionandPBIDA (PA Branchof the IDA)
daphneuliana@gmail.com

Monica McHaleSmall: Superintendentmonica.mchalsmall@gmail.com

PennsylvanidyslexialLiteracyCoalition

Advisory Group

Act 69 of 2014 was signedinto law in Pennsylvaniaon June26, 2014.Thisact was initiated
through the efforts of a coalition of parentsand literacy groupsconcernedthat studentswith
dyslexiawere not receivingappropriatenstructionin public schools.Oncethe law was passed,

the PA DOE createdhe Advisory Groupto helpimplement thdaw andincludedmemberf the
Dyslexia Coalition. The advisory group is collaborative and each memberis a iwor ki ng
me mb e mé&aning that as a member you must help with implementation

tasks.

Requirementsf PennsylvaniaPilot

1. Evidencebasedcorereadingprogramfor all students.

2. Evidencebasedscreenerto identify studentswith risk factorsfor reading, given three
times a year. Screenermust screen:PhonologicalawarenessAlphabetic knowledge,
Conceptof word, Grapheme/phonemeorrespondenceNOTE: If you are going to
identify students,the specializedinstruction needsto be ready and teacherstrained to
providediagnosticand prescriptive structuretiteracy programs.

3. Intervention Measures:the act defines the intervention and what it must contain
including multisensorystructuredlanguageprogramsfor studentsscoring belowthe
benchmarkdeliveredwith fidelity by a trainedinterventionistthat providesa structured
literacyprogrammeetinglistedcriteria.

4. TrainedTeacherandProgramsseechartbelowfor detail

a. Interventionis providedby 72 trainedinterventionists
1. 50trainedin OrtonGillingham (OG) MSL
2. The other 22 trained in interventions including Sonday, Wilson,
LindamoodBell

5. Diagnostic Assessmentgor studentsscoring below the benchmarkthat would assess
readingcomponentssuch as phonologicalawarenessalphabeticknowledge,conceptof
word, andgrapheme/phoneme correspondence.
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No

10.

11.

ParentaNotification required

Number of ParticipatingDistricts: 8 districts with 21 participatingelementaryschools.

The Act calledfor three(3) districts between3,000and 15,000studentsbut sincemore

than60% of the districtsarefewerthan3,000studentsthe DOE providedan opportunity

for smaller districtdo participate.

Two levelsof supports:

o Classroomcomponentwhich enhancesore instructionfor all studentsfocusedon
phonemic awareness and multisensory structured language (MSL/Structured
Literacy),and

o Intervention component, MSL intervention for studentsto provide intensive
additionalinstruction.

Legislative Funding Requirements Act 69 requires: i F u rTthe departmentshall
applyfor Federal private and othernon-Statefunds and shall usefunds appropriatecr
otherwise madavailableto it for thepilotp r o g r TheRA DOE fundsthepilots.
FundingSourcesand Amounts: $60,000per large district, $40,000for smaller districts
toward professionatlevelopmentThe PA DOE fundsthe pilot programsout of special
educationmonies.Eachof the eight (8) schooldistricts receiveda $40,000grant for
pilot implementationput the larger onesreceived$60,000after the first year because
of additionalsubstitutecosts.
Pointsof Interest/Learningrom Experience:
o Communicatethe value and expectedoutcomesof the pilot to help gain
supportfrom thosewho doubt theeffort
0 Ensurethatyou planfor personneturnoverby building in somerequirements
to keepteachersin place. Training is expensiveand personnelloss creates
problems.
o Requirecommitmentfrom building principalsandpersonnebr the effort will
fail
o Mandatestructuredliteracy in authorizinglegislation so that school districts
canreferto At h @ wben determiningwhetheror not a program meets
requirements.
o Ensurethathighereducatiorprovidesteachertraining sothatthereis a supply
of appropriatelytrained,effective teachers.
0 Programsuccessneansthat moreteacherswill want the training so plan for
expansion
0 Ensurdraininghoursaresustainable anceasonable
o Althoughit will take at least3 yearsto demonstratehe bestefficacy, other
schools/districtsvill copythe programto servestudentsvho struggleto read
o0  Ensurecoreinstructionis structurediteracy
o The Philadelphiaschool superintenden formerly from PG county, has a
written commitment to hiring only teacherswith a structured literacy
credentiain hisdistrict
o If schoolsoffer structuredliteracy in regular education,whole classand in
Tier Il Responsdo Intervention,the needfor Tier Il interventions/Special
educatiorwould bereduced.
o Pilotimplementemustbe flexible for with schooldistrict participants-- each
district hasits own culture.
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12. DataCollection/Results:PA contractswith AIR, Americaninstitutesfor Research
for datacollection,evaluationandensureghepilot is replicableandhasefficacy. Staff
at HaskinsLaboratoriegrovidesongoingsupportin theevaluationrandimplementation.

13. Length: Threeyearsbegan201516 schoolyear

14. ParentLiaison at each pilot site to facilitate communication liaise with other parent
representativeand provide assistancéo parentsin explainingthe pilot andservicesfor
children.

Teacher Training Efforts

1 See chart below for details on the intervention training from Compass/ Chi | dr
Dyslexia Center- 3 cohorts beginning in 2015 through 2018. The proposal was
requestedoy the PA DOE i T h approach allows for continued growth with
fidelity. Once someof theseteachersbecomeSupervisorsand have experiencen the
field, they are eligible to becomequalified Trainers so that internal capacity can be
sustainedvithout the needfor outsidetrainers.Thereis potentialthattherewill be fewer
Supervisorylevel teacherstrained becausemany studentneedscan be met with the
Intermediatdevel training.

1 College graduatecredit is availablefor core classroomteachersand interventionistsif
theychoose.

T PAis workingto improvetherigor of teacherpreparatiorprogramsn universitiesacross
the state,by promotingthe adoptionof the IDA Knowledgeand PracticeStandardgor
Teacher®f Readingn PA state standards.

1 Teachersncrementally improveheir knowledgeof foundationalreadingthroughcohort
basedannualtrainingto allow schedulindlexibility.

CompassReading Center Certification and Sustaining Training Program

3Year 20152016 20162017 20172018
20152018 CRC Trainees CRC Trainee€ohort CRC Trainees
1--(24
TrainingPlan Cohort 1-(48) (29) Cohortl (12)
. Intermediate _ o
Initial Supervisor Training

Cohort 2-(24) Cohort 2-(12)

Initial )
Intermediate
Cohort 3-(24)

Initial
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Requirements | SchoolSupport SchoolSupport Form SchoolSupport Form
Form _ for Cohort3 trainees
For Schools Support material&or
Contract w/CRC _ Support materials
Cohort2 trainees
Support materials
Applicant Application, CRC Certification, Supervisor Training,

Requirements

Recommendation

PassAlliance Exam,
becomeamemberof

CRC Director
Recommendation

from school ALTA Practitioner Supervisor
Principal Level Application
Application, Certifiedat Teaching
Level, AdvancedL.evel
of Recommendation | |ntermediatéTraining
Application,
Proofof BA, 2 letters
of Recommendation
Course Work | 50 hours 15hours 36 hoursSupervisor
Quizzes3 book 50 hours 15hours
reports,chapter
reviews(Birsh 50hours
book),final

5 observednodel
lessons

(live or video)

Minimum
Practicum/

Internship

100hrs
(507 60 minutes)

K-4 Schoolschoose
2nd_

3" Children

K-5/K-6 choose & -
4" grade

Appropriate setting

Continue with
childrenin upper
levels,additional100
hours

200hours- experience
in beginning/upper
levelsof instruction
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for one-on-one

Instruction
Observations | 10 (direct/video) 2 (direct or video) 2 (direct or video)
10 (direct/video) 10 (direct/video)
Minimum 9 months 9 months 12 months
Period
ACT 48 180hours 15hours 36 hours

Providedby PA Departmentf EducationOctober2016

SchoolDistricts Participatingn Dyslexia Pilot(thereareotherdyslexiacharteran PA including

themostrecentlyestablisheghrogramfor Pittsburgh):

BentworthSchoolDistrict

Blue MountainSchoolDistrict

CrawfordCentralSchoolDistrict

DelawareValley SchoolDistrict

Ellwood City AreaSchoolDistrict

GovernoMifflin SchoolDistrict

Millcreek TownshipSchoolDistrict

N~ WNE

PenArgyl Area SchooDistrict

PA Pilot Resources/Links:
PennsylvanidBranchinternationaDyslexiaAssociationPresentationQct. 2016

Pennsylvanidepartmenbf Education DyslexiaPilots

Pilot Dyslexia Education Progra@®uidelines

PA Dyslexia Pilot ParerRage

34
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Dyslexia Pilot, Mississippi

Mississippihasa comprehensivayslexialaw that encompassescreeningjntervention,teacher

training and the laws are fundedthrough statebudgetallocations.Before thesecomprehensive

laws were enactedover the last decade Mississippi had instituted a Pilot Dyslexia Education
Programthat wasfundedfrom FY 1997FY 2006andwasreintroducecandwasii r eaut hor i z e
in 2007. The pilot programsestablisheda successfulbasis for the comprehensivelyslexia

screening, interventionand teachermprofessionaddevelopmenmodelsin Mississippi. Currently,

the stateis assessingts educationcourseworkfor teacherdo seeif thereare changeghat can

be madeto benefit teachingand learning for studentswho struggleto read, write and spell
andthosewith dyslexia.

Teacher Training: Administratorsand teachersacrossthe state receivedtraining from the
MississippiDept.of Education(MDE).

Identification: Model providedby MDE
Data Collection: Variousevaluationtools
Funding:

2000:$260,000grantedto LEA applicants;22 schooldistrictswere grantedfundsfrom $5,000
$16,000

2001: $290,000
2002:$252, 587
2003: $239,958
2004: $239,914

Approved Interventions: TexasScottishRite Hospital Dyslexia Training Program;Earobics;
FastForWordBartonReadingandSpelling;AcademicLanguage Therapiststruction

Results: 738 studentswith characteristic®f dyslexiawereidentified. Of this number,507 were
placedin dyslexia programs.Due to withdrawals and absences405 studentswere assessed
using pretestsand posttests.Of the 405, 376 studentsshowedimprovementwhile 29 students
showed no change.Schools report better relationshipswith parentsbecausethey feel their
¢ h i hedd3asebeingmet.

Recommendations:l) Identify studentearlywho exhibitcharacteristicef dyslexiausing
screeningools 2)Professionatlevelopmentor teacherandadministratorstatewideregarding
screeningandinterventionandthe useof BestPracticesn theclassroonB) ImplementOrton
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Gillinghambasedapproactto teachingeadingfor all studentsdentifiedwith characteristicef
dyslexia

Requestfor Additional Funding:

O«

$20,000Dyslexia Conference

1.5K to developa screeningnstrumentMississippiScreener)
$600,0000or professionatlevelopmentelatedto screening

$10,000 tadevelopa ProfessionaDevelopmenbn theDyslexia Handbook
$600,000r0or professionatlevelopmenbn thedyslexia handbook
$270,000ncreasedundingfor Pilot Dyslexia Education Program
TOTAL: $3million

O«

O¢ O¢ O¢ O«

Source:2006 Report to thMlississippiLegislatureon thePilot DyslexiaPrograms,Hank M.
BoundsPh.D., StateSuperintendemf Education

HB 1031 Guidancdgor PublicandNon-Public School20152016

HB 1031 SchoolVerification andAssurance20162017

HB 1031 StudentDyslexiaScholarshipApplication20162017

Technicalassistances availablein thefollowing areas:

A ProfessionaDevelopment

A MississippiDyslexiaHandbook

A Current scientifically-basednformationregardingdyslexia
A Answersto questionsandconcernsy phoneandemail

MISSISSIPPI DEPARTMENT OF EDUCATION
P.0O.Box 771|Jackson, M$392050771
Tel 601-359-2586| Fax601-359-2040

www.mde.k12.ms.us

Twitter: @MissDeptEd

SourceWorld WideWeb, www.mde.k12.ms.us
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Dyslexia Pilot, Washington State

Washington SB 6016 (2009} Fundsfive pilot projectsto implementresearckoased,
multisensoryiteracyinterventionfor studentsith dyslexia.Participatingschoolsmusthave:

athreetieredreadingstructurein place,

provide professionadevelopmentraining toteachers,
assesstudentsand

collectandmaintaindata onstudentprogress

O¢ O¢ O¢ O«

Pilot Outcomes

Outcomes The reportfound that 40 percentof the studentswho receivedservicesthroughthe
pilots met standardon the reading componentof the Washington Assessmentof Student
Learning (WASL), whereasonly 17 percentof the samestudentshad met standardson the
readingWASL in 2007. The reportincludedrecommendationto provide statewidesupportand
to developa dyslexiahandbook.

Resources:
LorraineWojahn DyslexiaPilot ReadindProgramReportto thelegislatureJanuar®2009

LorraineWojahn DyslexiaPilot ProjectUpdateJanuar2007

LorraineWojahnDyslexiaReadingPilot LeqislativeSummarylanuar2006

WashingtorStateDOE DyslexiaPilot InformationPage

Informal Notesfrom DecodingDyslexiaWashington

1 resource persoperdistrict wasfunded

UsedLMB, Wilson -- amazingesults

Budgetproblemsin the stateprecludedhe pilot from furtherfundingandparentseport
thattheyhavefew options in thestate fordyslexiaremediationother tharpayingout of
pocket.

O« O¢ O«
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Brandon Valley SchoolDistrict, Sioux Falls,SD

Contacts

SusarfFoster Principalat FredAssamElementarySchool Susan.foster@k12.sd.us

TanyaPalmer Principal/Readingpecialisiat Valley SpringsElementarySchool
Tanya.palmer@k12.sd.us

SueHegland,Boardof Directorsfor the InternationaDyslexia AssociationJpper Midwest
Branchandmemberof the Boardof Educatiorfor the BrandonValley SchoolDistrict
sue.hegland@k12.sd.us

Number of SchoolDistricts: Oneschooldistrict
Participating Schools:FredAssamElementarySchoolandValley SpringsElementaryschool

Period of Time Using Walk to Read Rtl process: The 20162017schoolyearis thethird year
usingthis process

Goal: Enhances ¢ h o o précesdamheldstrugglingstudentsmprove,andclosethegap

Targeted Students: All studentsare screenedat the beginningand the end of eachacademic
year. The screenings usedto placestudentan homogeneouseadinggroups.Studentsvho are
classifiedin the strategicand intensive reading groups receive small group, pushin reading
interventions.

ScreeningProcessand Screener/s:

Kindergarten - end of Year First grade - beginning of year
DIBELS Next DIBELS Next
QualitativeReadinginventoryi 4 DevelopmentaReadingAssessment
CORE Phonic$&creener CORE Phonic&creener

StarEarly LiteracyAssessment StarEarly LiteracyAssessment
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Secondgrade - beginning of Year Third grade - beginning of year
DIBELS Next DIBELS Next

CORE Phonic$creener CORE Phonicscreener
StarEarly Literacy Assessment StarEarly LiteracyAssessment

English Language ArtsInstruction:

Studentsparticipatein whole class phonicsinstruction for phonicsinstruction using a South
Dakotadevelopedprogramcalled VOWAC (Vowel OrientedWord Attack Course)or phonics
instructionthroughthereadingbasal. (30 minutes)

Then studentsdivide into four homogenouslassgroupsfor whole group core instruction (30
minutes) and small group instruction (60 minutes). These groups are fluid and changeas
studentgprogress.

Above BenchmarkGroup (approximatel\25 students)
Staffing: 1 classroonteacher
Curriculum: ReadingStreet
Daily 5 rotationswith smallgroupinstruction

During small group instruction, studentswork independentlywhile classroomteacher pulls
studentdor smallgroupinstruction.

Benchmark Group (approximately25 students)
Staffing: 1 classroonteacher
1 educationahssistant
Curriculum: ReadingStreet
Daily 5 rotationswith smallgroupinstruction

During smallgroupinstruction,educationabssistanhelpsstudentsvork independentlywhile
classroonteacherpulls student$or smallgroupinstruction.

Strategic Group (approximatelyl8 students)
Staffing: 1 classroonteacher

1 (or 2) Title | teacher(s)
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1 educationahssistant
Curriculum: ReadingStreet

S.P.I.LR.E(SpecializedProgramindividualizingReadingexcellence)
(OrtonGillinghambasedsmallgroupor one-on-onetier Il or Il reading
program)

During smallgroupinstruction,four groupsof studentgotate teachersTheyreceive30 minutes
of smallgroupinstruction in theReadingStreetcurriculumand30 minutes in th&.P.1.R.E.
curriculum.

Intensive Group (approximatelyl2 students)

Staffing: 1 classroonteacher
1 readingspecialist
1 specialeducatiorteacher
1 Englishlanguagdeacheior educationahssistant

Curriculum: ReadingStreetor My SidewalksOn by ReadingStreet
SRA ReadingVasterySignature Edition
SRA ReadingMasteryLessonConnections
LindaMoodBell LIPS VVowel Circle

During small group instruction, four groups of studentsrotate every 15 minutes amongthe

teachersThe special educatorteachesthe SRA ReadingMastery SignatureEdition which is

direct instruction and includes pre-reading, decoding,blending, segmenting rhyming, symbol

identificationand comprehensionThe classroonteacherses thesRA Reading Masteryesson
Connectionswhich is uses decodabletexts for modeling, guided reading, and independent
reading. The reading specialist uses the LindamoodBell LiPS sequencingcurriculum for

reading, spelling and speech.The fourth group is with the English Languageteacheror

educational assistantworking on various skills such as journaling, sentencewriting or

vocabulary.

Data Meetings:
Staff have twdypesof formal meetings:

0 Data Dig meetingafter Dibels benchmarkingthree times during the academic
year

0 ProblemSolvingMeetings- progressneetingsafter nine weeksof interventionto
discussstudentprogress
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Teacher Training:

0 Consortium on Reaching Excellencein Education -  Elementary Reading
Academy
3 Courseprovided foundationalreading principles necessaryor teaching
readingin adiagnostic prescriptive way.
Curriculumbasedtraining specific to the curriculum usedi.e. LindamoodBell
LiPStraining

O«

Funding: All costsfor Walk to Readprocesswere part of school budget,and no additional
funding was used. Additional SRA ReadingMasterybooksand resourceswvere purchasedput
less than $2,000 has been spentsince the start of Walk to Read. Training on administering
DIBELS, teachingmultisyllabicwordsetc.was providedy currentstaff.

Key Features:

Studentsareroutinelyassessedyasedon performanceheymovebetweerclassrooms.
Teachershave a weekly forty minute planning period to discussstudentprogressand
adjustlessonsandgroupingsasnecessary.
SpecialEducationteachercanservemorestudentswith this pushkin model.

School staff report that there have been fewer special education referrals since
implementingthe Walk to Read process,and the studentswho are referred generally
qualify for specialeducation.

O¢ O«

O¢ O«
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Dyslexia PilotIindianapolis, Indiana

Background: A significantnumberof studentseadbelow gradelevel accordingto DIBELS and

SRl data.The corereadingprogramwas not meetingthe needsof moststudents*More students
needed reading interventions than could be serviced with resourcesavailable. Reading
interventionsdid not complementor align to the core readingprogram.St u d énability t

readgradelevel textimpededearningin all contentareas.

*Dynamic MeasuremenGroup definesan effective Core Reading Programasonethat resultsin
less than 20% of studentsneeding Tier 1l or Tier Il interventions.(Source: Presentation
http://www.slideshare.net/peavlerj/m#y20832792

Contact:

JameyPeavler. jameypeavler@marooneyfoundation.org
EnglishLanguage ArtdnstructionalSpecialist, MA RooneyFoundation

Screener: DIBELs: DiagnosticDataRevealedhefollowing:

Diagnostic Data Revealed Students:

Consistently confused short vowels Dlagnostlc Data Revealed Students:

Lacked an awareness of the six basic syllable Made more errors when prefixes and suffixes were
patterns added to familiar base words

Struggled to apply syllable division rules to decode Had difficulty understanding how morphemes

UL E e changed or enhanced the meaning of words

Did not have mastery of phonetically irregular, high-

frequency words Had issues with decoding that impeded fluency

and comprehension

Gap Analysis: Core instructiorthatd o e avdydll thefoundationakeadingskills, because
thecurriculumd o e s n o6forit antl/dr teacherarenot adequatelpreparedo teachit, leads
to significantskill gapsandreadinggaps.

Training: Teacherdn K-2 trainedin Orton Gillingham approachto teachingreadingprior to
the beginningof the pilot program.

v

0 Teachersareprovidedwith daily lessonplans,modellessonsgco-teachingopportunities,
anddatato supportimplementationProvidedmonthly, gradelevel specific professional
development.

0 Teacherattendedrainingon theOrton Gillinghamapproachor threedays.
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O«

$20anhourstipendprovided

O¢ O«

Materials:Carddeck,decodable readersachdeck is $21readers$154per classroom
A district trainer seekingOG certification throughthe AOGPE facilitated professional

developmenteliminatingthe costfor hiring anoutsideteacher trainer.

O«

Training InstructionManual MA Rooney

School Selection: 2 inner city IndianapolisPublic Schools:Ralph Waldo EmersonES, James
RussellLowell ES. Theseschoolswere chosenbecauseahey are two of the lowest performing
schoolsin the district. Somestudentsdid not know a single letter nameand could not provide
thebeginningsound ofa givenword at the beginningof the year (BOY)

Instruction: Daily instructionusingthe OG approachfor 30 minutesof the 90 minute reading

block

GradesServed:K-2

Years: 20122013

Funding: MA RooneyFoundation

Pilot Results: Pilot ProgramPowermint, YearOne

Both pilot schools made notable growth from BOY to
MOQY in DIBELS

Growth at pilot schools was well above the district
average in kindergarten and first grade

At BOY only 22% of all kindergarten students had
met benchmark goals. At MOY 92% had met
benchmark goals.

At the MOY benchmark a significant number of
kindergarten students had already reached the EQY
benchmark goal*

M ssible v lculal MOY E I
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Budget

Professional Development
Teachers were paid a $20.00 hourly stipend for attending summer
training
In-house trainer eliminated cost of contracting out training
Materials
Per classroom
Card deck
Decodable readers
Per building
Additional decodable readers


http://www.marooneyfoundation.org/library/documents/PL-Docs/Teacher-Training-Manual-2016.01.07.pdf
http://www.slideshare.net/peavlerj/may-7-20832792
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Connecticut ReadingPilot

ConnecticuK-3 LiteracyInitiative (CK3LI) 2012presenta studyfundedby the CT State
Departmenof Education, isvorkingwith Hill for Literacyto develop aomprehensive school
wide readingplanandto build internalexpertise andapacityin schoolsln addition,studentsat
risk for readingdifficulties havebeenidentified andprovidedwith smallgroupintervention.

R R More thanl,000studentsn 50
Cings in et Gado i Bahushoom 2082 - 3016 classroomsdn five schools in

Bl cow i Hartford, EastHartford, New
Same 1k Haven,andWindham havéyeen
| e exposed to thenodelfor the past

four years.While outcome data
revealedsuccessesarlyon,
. . - - schoolgthatparticipatedor three
yearsor moreshowedthe most
Piot schools have: Sz o et dramatic improvemenschools
e it o ik aa s S vehie fallans adoptingthe CT K-3 Reading
Model for threeyearsor more had
more thardoubledthe numberof studentsneetinggradelevel literacygoals,while also
reducingthe numberof studentsat significantrisk for readingfailure by morethanhalf.

Mrivwr dewvvm b ey Corrimy

In our rolein this partnershipwith UConn Hill for Literacy,the Commissioron Children,and
the ConnecticutStateDepartmenbf Education Literacy HowMentorsdeliverembedded
professionablevelopmerntio K-3 teacherdn Alliance schools LiteracyHow is also on the
managemerteamand helped t@reateParentEngagementurriculumused at-amily Literacy
Nights.

SOURCE: Retrievedirom theWorld WideWeb, August16, 2016:
http://www.literacyhow.com/ouimpact/ousresearch/
ResourcesUsingScientificResearciBasednterventionsimproving Educationfor All
Students
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http://hillforliteracy.org/results/featured-clients/ck3li/
http://today.uconn.edu/2016/04/pilot-reading-initiative-shows-dramatic-results
http://www.literacyhow.com/our-impact/our-research/
http://www.sde.ct.gov/sde/lib/sde/pdf/pressroom/SRBI_full.pdf
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Dyslexia Pilot, Utah

Screener: DIBELs Next
Number of Schools:Up to 5canapplyto theUtah State Boaraf Education

Funding: Up to $30,000total funding: $375,000-- moneyawardedn 2015by Legislature

Teacher Training: Coveredn thelegislativefunding

Length: 3years,ends2019

Research/Data:To be collectedby athird partybidder (nodatayet) began201516 schoolyear
Costs/BudgetSeenextpage forbreakdown

GrantApplication

Program Requirements

1. Applicantinformation(5 points).
a. Descriptionof the programandits role withinthe LEA
b. Demographic informatiofor currentprogram including:
i. Numberof studentsvho areeconomicallydisadvantaged
ii. Numberof studentsvho are eligiblefor specialeducatiorservices
iii. Numberof studentsvho are English_earners
2. ProgramDescription, Gap Analysis, and Strategyfor Implementationof High-Quality
Componentg(50 points). Provide the information requestedas a description of your
current programand an analysisof eacharea, indicating issuesfor which improvement
is neededo createa high-quality programand theplan forimprovemenin that area.

a. Evidencebasedliteracy interventionscomposedf curricula and instructionthat
are explicit, systematic cumulative,multisensory,and focusedon the following
areas:

i. Phonology
ii. Phonics
iii. Wordrecognition
iv. Spelling
v. Fluency
vi. Vocabulary
vii. Readingcomprehension

b. Instructionalmethodghatdemonstrate Tidlt interventionsthatprovide
supplementainstructionandsupportssystematicallyeliveredin additionto, and
alignedwith, thegradelevel Core.

i. Description
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http://le.utah.gov/~2015/bills/static/SB0117.html
https://drive.google.com/file/d/0B-K5HYQTDLlDTERJNnpNZDBCYUk/view?usp=sharing
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ii. Gapanalysisandplanfor improvement
c. Instructionalmethodghatdemonstrate Tieltl interventionsthataddresshe
specificneeds oktudentsvho arethe mostat risk or who havenot responded to
tier Il interventionsprovidingfrequent,intensive andtargetedsmallgroup
instructionusingevidencebasedcurricula,andis developedo maximizestudent
achievementieducebehaviomproblems andincreasdong-termsuccess.
i. Description
ii. Gapanalysisandplanfor improvement
d. P r o g roagoiiggocusedandintensiveprofessionatievelopmenftor
educatorsesponsibldor implementingheinterventions.
i. Description
ii. Gapanalysisandplanfor improvement
e. Procesdywhichtheprogramwill conductongoingassessmermf a student's
educationagrowthto informinstruction.
i. Description
ii. Gapanalysisandplanfor improvement
f. Proces®ywhichtheprogramwill useDIBELS to conductandreportbenchmark
data (three timeayear)for of eachparticipatingstudent.

The EnrolledCopyof the authorizinglegislationcanbe downloadedit:

http://le.utah.gov/~2015/bills/static/SB0117.html
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UT pilot costs.x

A
Pilot Costs
Low End High End
Per Schaoaol
5,000.00 7,000.00 Materials
[5100 andayforsubstitute x 3 days =300 per
teacher (5900 for 3), $15.00 an hour stipend x &
hours ® 3 days for aids =360 peraid (1080 for 3,
peryear minimum based on 6 educators (3
teachers & 3 aids) perschool and maximum 10
1. 980.00 3,300.00 educators (5 teachers x5 aids)
[Substitute ar aid cost ta cover PLC time for
progression data review and Tier placement
discussions, (100 an dayx 4 hours x 5 days a year =
250 perteacher) minimum based on & educators,
1,500.00 2,500.00 maximum 10 educators)
B.480.00 12,800.00 Total perschool
25,440.00 38,400.00 3 schoolsin pilot
42, 400.00 64 ,000.00 5 schoolsin pilot
Per LEA
PDtrainer Per LEA [RFP through USOE could
coordinate training of multiple LEA's educators for
2,500 00 5,000.00 acostsavings)
10,980.00 17,800.00 Total Tier |l Costs 1 school LEA
27,940.00 43,400.00 Total Tier Il Costs 3 school in LEA
44,900.00 69,000.00 Total Tier |l Costs S school in LEA
Tier 111
Per Schaoaol
S, 000,00 7,000.00 MMaterials
[$100 an day = 3 days = 300 perteacher peryear
00, 00 900,00 for 1to 3 educators perschool)
5,300.00 7,900.00
15,900.00 23,700.00 3 schoolsin pilot
26,500.00 39,500.00 5 schoolsin pilot
Per LEA
PDtrainer Per LEA [RFP through USOE could
coordinate training of multiple LEA's educators for
2, 50000 5,000.00 acostsavings)
7,800.00 12,900.00 Tier Il Costs 1 school LEA
18,400.00 28,700.00 Tier lll Costs 3 school LEA
29,000.00 44,500.00 Tier |l Costs 5 school LEA
Reading Interventionist Endorsement
3,000.00 15,000.00 perteachertuition 1 teacher minimum, 5 teach ma
21,780.00 45,700.00 Final Cost Costs 1 school LEA
49,340.00 87,100.00 Final Cost Costs 3 school LEA
76,900.00 128 500.00 Final Cost Costs5 school LEA
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BEST PRACTICES

WHY BEST PRACTICES ARE CRITICAL TO STUDENT SUCCESS

In the field of education,the term best practiceis not clearly or uniformly defined.What is
well acceptedis the notion that best practice can be usedto delineatecoursesof action or
teaching methodologiesstrategiesand/orframeworks.Guidelinesthat qualify as bestpractice
guidelinesin educationare typically set by authoriies such as the Institute for Education
Sciencein the Department of Educationthe National Institutes of Child Development
and Human Behavior the National Institutes on Deafnessand Other Communication
Disorders,the International Dyslexia Association,the American Speech_anguageHearing
Association,and other governmentalagenciesor organizationsthat provide guidance to
stakeholdershatarebasedon soundscientific research.

The TaskForceadoptedthe definition of researctbasednstructionto meaninstructionthat has
been demonstratedo i w o rtikraugh empirical scientific study. Evidencebasedrefers to
whethera researckhasedmethodologyis effective,determinedoy evidencegatheredusingthat
researckbased methodology.Researctbasedprogramsand practicesthat have a track record
(evidence)of effectivenesarethosethatcanbe utilized with the greatesamountof confidence
(McCardle, Chhabra,& Kapinus,2008). Therefore,for the purposesof this Report,the Task
Force refers to best practicesas those that are evidencebased practices and will make
recommendationaboutbest practicesbaseduponthe fidelity of the foundationalresearchand
the convergenceof evidencethat showseffectivenessThe effectivenesof teachingand the
outcomesof studentlearning are dependenupon theuse of bestpracticesthat are rooted in
scientific research.

Commitmentto bestpracticess essentiahot only for studentsvho arediagnosedvith dyslexia,
but also for children who are atrisk for readingfailure. Issues ofpoverty, sociceconomic
backgroundand for whom Enmglish is not their primary language(English Learners)will be

among those whoenefitfrom bestpracticesdesignedto improve studentreadingoutcomes.
When these populations of learners struggle with reading, their difficulty is often

attributed to reasos other than a neurobiologicalpredispositionto struggling with reading
(Craig, 2008; Craig & Washington,2006; Washington2016. A body of researchis developingto

supportthe identification, assessmengnd instruction for thesepopulationsof learnerswho

havereadingchallengeqAikens, & Barbarin,2008; Blanchett,W.J.,2010;Coley, 2002;Craig,

2008; Craig, & Washington,2006; Lemke, 1997; Lewis, Sandilos,Hammer,Sawyer,Méndez,
2016;Orr, 2003; PurceltGates Mcintyre, & Freppon,1995;Ruggs& Hebl, 2012; Washington,
JA, PattonTerry,N., & SeidenbergM., 2013).
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DEFINITION AND CHARACTERISTICS OF DYSLEXIA AND i P REYSLEXIA
T ENDE N C |(Tar§ebed Students)

The Task Forceacknowledgeshat understandinglyslexiais critical to promotingbestpractices
for identifying, assessingandteachingstudentsvho demonstratevord level readingdifficulties

that are associatedwith dyslexia. A scientificallybased definition must be adopted and

disseminated among educators,specialistsin the field of education,university professionals
in teacher training programs,educationadministrators,parents,and individuals who have
dyslexiato ensurethat researckbasedinstructional practicesare taughtin undergraduateind

graduate programs, and to practicing educatorsin all school settings for professional
development. The Task Force recommends using the definition developed by the

InternationalDyslexia Association

Dyslexia is a specific learning disability that is neurobiological in origin. It is

characterizedby difficulties with accurateand/or fluent word recognitionand by poor

spelling and decodingabilities. Thesedifficulties typically result from a deficit in the

phonological componentof language that is often unexpectedin relation to other

cognitive abilities and the provision of effective classroom instruction. Secondary
consequencesmay include problems in reading comprehensiorand reducedreading

experiencehat canimpedegrowth of vocabularyand backgroundnowledge.

This definition aligns with the definition found on the Eunice Kennedy Shriver National
Institutesof Child Health and Behavior (NICHD) in theNationallnstitutesof Health(NIH):

Dyslexiais a brainbasedtype of learning disability that specifically impairsa person's
ability to read. Individuals with dyslexiatypically read at levels significantly lower

than expected despite having normalintelligence. Although the disordervaries from

personto person, commoncharacteristicsamong people with dyslexiaare difficulty

with phonological processing(the manipulation of sounds),spelling, and/or rapid

visualverbal responding(i.erapid naming).Dyslexiacan be inheritedin somefamilies,
and recentstudieshaveidentified a numberof genesthat maypredisposean individual

to developingdyslexia.

Many decadesof researchhave validated the language basis of dyslexia (Catts, 1989,
1993; Kamhi & Catts 2002, 2012; Lyon, Shaywitz, & Shaywitz 2003; Puranik, Petscher,
Otabia, & Catts, 2008; Rimrodt & Cutting, 2007 Storch, & Whitehurst,2002) and have
pinpointedkey areasof differencein thosewith dyslexiain the languagecentersof the brain.

The human brain is preprogrammedto understandand use oral languageduring typical
development.However, the brain is not hardwired for readingas a natural developmental
occurrence.Rather, for most individuals, reading must be explicitly taught. When children
and adults strugglewith their ability to decode(soundout) words, neuroimagingstudieshave
demonstratedhat the b r a iaativitysis markedly different from the activities recordedin the
brains of typically developingreadersand proficient adult readers.The areasof difference
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involve areasof the brain that are critical for oral language.Therefore, it is commonly
acceptedthat readingis a language activityandsuccessfuteadingdependsipon theintegrity
of thelanguage centein theleft hemispher®f thebrain.

Throughoutthis document,targetedstudentswill refer to: struggling readersand/or at-risk

readersas studentswho are at risk for failure to achieve grade level reading competency
(Mather, 2016).The terms,fi arisk r e a dafi s O r uy @ & dtgpigadlyorefer to learning
problems noted in preschooland kindergartenthat may be predictive of early reading
difficulties associatedvith dyslexia. Mostly, theselearningdifficulties are rootedin the oral

languageunderpinningsneededfor reading: phonologicalawarenessphonemicprocessing,
word retrieval and rapid naming. Young childrenwho struggleto learn the namesof colors,

shapesand numbers despitetheir ability to matchthem and point to the correctcolor, shape,
or number when the name is provided, demonstrateword retrieval difficulties. This word

retrieval difficulty is also notedwhen childrenstruggleto sayletter namesand soundsdespite
explicit instructionand practicein preschooland kindergarten Theseword retrieval behaviors
are often presentin the oral languageprofile of individuals who have dyslexia either as a

general word retrieval difficulty or as rapid naming difficulties for automatized
(familiar/overlearned)informationsuchascolors,daysof theweek,etc.,or both.

Additionally, children in preschooland kindergartenwho struggle with rhyming, identifying
the numberof syllablesin words, separatingthe individual soundsin syllables and words,
and manipulatingsoundsin words may also be demonstratingore-dyslexic tendenciesor are
A arti sfdc éeamlessacquisitionof reading.If thereis a familial incidencefor dyslexiaor
readingdifficulties, theseoral languageand very beginningreadingskills may be viewed as
pre-dyslexic tendenciesor characteristicghat put the child at risk for his/her ability to learn
how to read at the samerate and facility as his or her peers(Catts, 1991; Catts & Hogan,
2003; Catts, Nielsen,Bridges,Bontempo, & Liu, 2013; Shafe& Rastegari2016).

The oral languagedifficulties that are often warning signs of future readingproblemscan be

identified and assesseteforea studententerskindergarterand particularly before first grade.
However, when these oral languageskills and familial history are not recognizedbefore
formal schooling begins, thesedifficulties are later reportedin the s t u d davdlopnsental
history and educatorbservethemin the classroon(Frijters Lovett, SteinbachWolf, Sevcik,

& Morris, 2011; Helland,2016;Kamhi & Catts,2012;Magnusson& Naucler,1990;Manis, F.

R., Seidenberg& Doi, 1999; Torgesen,1998). Theseskill deficits are reportedin scientific

literature andnclude:

o Difficulty with perceiving the soundsand sequenceof soundsin words (phonological
awarenesandphonemigorocessing)
o Difficulty with understandingndgeneratinghymingwords
Difficulty retrievingwords
o Difficulty rememberingertainoverlearnednformation
A Alphabetnames

o
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A Number names
A Daysof theweek,months otthe year,seasons
A Mathfacts
A Lists of informationon atopic
o Difficulty articulatingwords in someases
o Poor reading decoding (sounding out words) and reading fluency (reading rate and
accuracy)
o Poorability to spell wordsand
o Difficulty with writtenlanguage athe sentencendparagraplevels

Students,identified as having difficulty acquiring grade level reading skills, often have
foundationaloral languagedifficulties and familial history as part of his/her developmental
history. Theseclassroomdifficulties follow studentswith dyslexiathroughthe school years.
In middle school and high school, studentswith dyslexiamay havelearnedhow to decode
(sound out words), but their reading often remains slow, dysfluent and inaccurate,which

affectshigher order comprehensionThe dysfluency issecondaryto an incomplete knowledge
or application of phonological awarenessphonemic processing,and phonics. In addition,

difficulties with spelling and written languageoften persistinto high school and impact the

s t u d eolldgd actareereadines$ aprimarygoalof educatiorstandards.

Studentswho struggle with dyslexia and low reading achievement ocompetencymay

demonstrate secondary behaviors that are associatedwith their academic difficulties.

Parents,teachers,and individuals with dyslexiareport that they may have low self-esteem,
and may engagein escapeand avoidancebehaviorssuch as not doing school work or
homework.Somestudentsxhibit behavioral difficulties such as becomingthe classclown or

acting out while othersappearto withdraw, loseinterestor lack fi g r efforf @r motivation
(Eissa, 2010; Kempe, Gustafson,Samuelsson2011; Humphrey,2002; Terras,Thompson &

Minnis, 2009. Researchhas also demonstratedhat some children who have dyslexia suffer
from anxiety disordersand depressiorresulting from their academicdifficulties (Alexander

Passe,2008, 2015, 2016; Maughan, Rowe, Loeber, Stouthamer Loeber,2003; Miles, 2004;
Sahoo,Biswas,& Padhy,2015. Childrenwho havedyslexiawill often spendcountlesshours
on homeworkwith little benefit. Homework becomesa battle; children cry; parentsdespair
(Gouax 2016;Silinskas Niemi, Lerkkanen& Nurmi, 2013.

SUPPLEMENTARY BEST PRACTICES RECOMMENDATION

DYSLEXIA HANDBOOK
Task Force surveysas well as public commentsrevealedthat many Maryland public school

Individual Edwcation Program (IEP) teamsdo not identify dyslexia, or use the term as a

diagnostic descriptor for a reading disabilityJsing the diagnostic label, dyslexia, directs
educatorsto understandthe processing,academicand associated challengesexperiencedby

the studentwho has dyslexia, which in turn drives effective Structured Literacy instructional
approaches.The members of th€ask Forcelistenedto parenttestimonyand expertspeakers,
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reviewed pertinent scientific literature, and engagedin discussionabout use of the term
dyslexiato describea specific set of readingbehaviorsassociatedwvith a specific subsetof
children who have difficulty with reading.

The U.S. Departmentof Education releasedguidanceon the use of the term dyslexia,
dysgraphiaanddyscalculiain the formof afi De@a | | e &etteuor October 23, 20150n
November 72016, he MSDE has issued a Technical Assistance Bulletin (TAB) on SLD, with a
supplement that details how school systems should identify and address the students exhibiting
characeristics associated with dyslexia, dysgraphia, and dyscalculia. The issuance of the
supplement supports the guidance releasedhbyJ.S. Departmentof Education. TheTask

Force commendsMSDE for their policy guidanceand considersthis policy clarification the

result of stakeholdercollaboration withMSDE in the serviceof Maryland students.

The Task Force looks forward to efforts by MSDE to widely publicize the ASLD T A Bto

all public andindependenschoolsthroughthe MSDE website electronicand US mail, parent
networks, the state and local special educationadvisories,as well as through social media,
training and preparatiormodules,and other communicationoutreach.This is a very important
messagdor families and educatorso hearand incorporateinto everydaypractice, procedure
andpolicy throughouthe State.

To support t he I mpl e me nat the Locah School Systemievel,i SL D
administrators,educators,and parents would benefit from aresourceon dyslexia that is
electronically accessibleto all. To serve this need, the Task Force recommends the
developmentof a Dyslexia Handbook. This Handbook should reflect the neurobiological

and operationaldefinition of dyslexiaprovidedin the dyslexia Technical Assistance Bulletin

and mirrored in this document,and should include evidencebased practice guidelines for
identification, assessmengnd intervention,servicedelivery model(s),and progressmonitoring
strategiesandtools. Thisis alegislativeopportunityto establishand fund a Working Group or
Dyslexia Advisory Committeeto developthe handbookusing the Best Practices document
presentedy the TaskForce.

TEACHER TRAINING: UNDERGRADUATE, GRADUATE, AND TEACHER AND

ADMINISTRATOR PROFESSIONAL DEVELOPMENT

The Task Force offers five specific recommendationsfor teacher preparation, at the

undergraduateand graduatdevels of universityteachertraining programs(pre-service)and for

teacherprofessional development (in-service) levels. The Task Force acknowledgesand

commendsMSDE for establishingwork groupsto revise the four requiredreadingcourses
19

for certification in the State of Maryland. The Task Forcesuggests strategies for change
the way teachersare preparedat the undergraduate (preervice) and graduatdevels of

university preparationas well as in professionaldevelopment(in-service) training through
implementationof the following recommendations:

19
https://eisportal.msde.maryland.gov/public/documents/MarylandApprovedReadingCoursesApril28id. pdf
http://www.dsd.state.md.us/COMAR/searchall.aspx
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1. Revampcurriculain MSDE approvedreadingcourses tanclude informationspecific to
dyslexiaand aStructured.iteracy approacko teachingreading:

o The neurobiological underpinningsof typical oral language,typical reading
developmentdyslexia,andotherreadingdisorders

o Components of effective instruction including those contained within a
Structured Literacy approach

o The structure of the English language (phonology, morphology, syntax,
grammar,and thedirectlinks to phonicsandorthography)

o Trainingin datadrivendialogue

o0 The scopandsequence®f beginningreadingskills asoutlinedin AppendixA of
the CommonCoreState Standargdsand

o0 Increasethe credit hours of the MSDE required Processesand Acquisitions
of Readingcourseand the Assessmentor Readinginstruction coursefor pre-
service student90 requiredhoursor 6 creditseach.

2. Require the reading instruction competencyexam, Teaching Reading: Elementary
Education(5203) assessmertff to the necessargxamsneededfor teachercertification,
to all elementary education teachers, special education teachers, teachers of
English for speakersof other languages,reading teachers, instructional resource
teachers, Title | teachers, teachers trained outside of Maryland, as well as
secondaryteachers of English/Language Arts.

3. Include practicum requirementswith atrisk readers,supervisedby teachereducators
who have a credible track record of knowledge and clinical skills related to the
acquisition of typical reading and skill deficits in reading This shouldinclude
knowledge and experiencewith implementing a Structured Literacy approach to
teachingreading,to prepareteachersto identify andinstructthis population oflearners
in the classroomnsetting.

4. Use teacher coachesin professional development for reading instruction. These
coaches should have credentialsin StructuredLiteracy for in-serviceand professional
developmenbf teachersTheuseof teachercoachedias demonstrated thiachers

2 Retrievedn Augustl14,2016from https://www.ets.org/s/praxis/pdf/5203.pdf
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change their practice, are more engagedin the effort to improve their practice, and
that their students demonstratebetter outcomes (Graham, 2007; Halloway, 2001;
Kretlow & Bartholomew,2010;R0ss,1992;Villar & Strong,2009;Wong,2015).

5. Educae administratorsincluding, but not limited to, principals and special education
supervisors and chairpersonsn dyslexia knowledge and practice training to better
support the teachersin their buildings. Administrators are instructional leaders
therefore they needa soundunderstandingf StructuredLiteracy to support,guide,and
evaluateteachers Administratorsneed accessto continuedtraining and the ability to
demonstratea basic understandingof the componentsof StructuredLiteracy and its
application.

The Task Force notesthat to ensuretransformationin teachertraining and ultimately teacher
performance professionaldevelopmentfor teachertrainers, university professorsand adjunct
professorsin the knowledge and skills relevantto the early identification, assessmenand
instruction for studentswith dyslexia, would improvet e a c hbdity sodmeet the diverse
readinginstructional needsof thestudentsn theirclassrooms.

The Task Force recognizesthat teachertraining is critical to the successof any intervention
process or program implemented with struggling readers.The Task Force encourages
providers of undergraduateand graduateeducationto review the content of their teacher
training curricula and revise course content to include identification, assessmentand
instruction for students who exhibit reading difficulties associatedwith dyslexia. The
Knowledgeand Practice Standardsfor Teachersof Reading developedby the International
Dyslexia Association (IDA) could be used as a referenceguide for curricula revisions?
Additionally, Appendix A of the Common Core State Standardsprovides additional
information to guide curricula for teachingreadingin teachertraining coursework®fi J u s t
as childrenc a ngbesstheir way to r e a d saysgim 8arksdale founderof The Barksdale

Readinginstitute,fi t e a ¢ h egdesstheirwaytot eac i ng. o

21
| D A &sowledge and Practice Standards for Teachers of Reading (2010) Retrieved on July 15, 2016 from

https://app.box.com/s/ex1psv12zdq61vz7j4b6rsin7zsgtxii

22

http://www.corestandards.org/assets/Appendix_A).pdfel7-22
23
Retrieved on SeptembeR5, 2016from http://msreads.org/preervicereadinginstruction

54


https://app.box.com/s/ex1psv12zdq61vz7j4b6rsln7zsgtxii
http://www.corestandards.org/assets/Appendix_A.pdf
http://msreads.org/pre-service-reading-instruction

Report of the Task Force to Study the Implementation of a Dyslexia Education Program

Specific to this Task Force are the issuesrelatedto dyslexiaas a languagebaseddisorder of

reading,and recommendationare madewith emphasison the needfor teachergo understand
how and why so many students have difficulty achieving grade level reading skills. In

addition to scientifically-based training content in undergraduateand graduate teacher
training programs (pre-service) and for embedded professional development (in-service),
training should include opportunities to engage in supervised practice teaching, with

coaching/supervisionconducted by professionalswho have knowledge and clinical skills

relatedto the rangeof difficulties with readingacquisition,but alsowith specificknowledgein

instructionfor studentsvho havedyslexia(Moats,2009).

Consistencyacross school systemsand higher educationin providing teachertraining for
teaching readingis critical to studentsuccess.Training for both university and in-service
professional developmenshouldfocus on explicit, systematidnstructionfor all five essential

componentof readingwhich was supportedby the National ReadingPanelin 200124%

24
https://www.nichd.nih.gov/research/supported/Pages/nrp.aspx
25
https://dyslexiaida.org/effectiveeadinginstruction/
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UNIVERSAL EARLY SCREENING FOR ALL STUDENTS

Children who have difficulty with phonological awareness,rapid naming, and other
characteristics associatedwith dyslexia, are not identified early, often experiencereading
failure, and ultimately school failure which may result in issuesrelated to selfesteem,
behavior,and motivation. The Task Forcereviewed pertinentscientific literature and invited
leadersin the field of reading and dyslexiato speakat their public meetings,and usedthis
informationto recommendandinform a universalscreeningorocessandset of proceduresfor
identification and assessmentand progress monitoring to facilitate datadriven decision
makingfor instruction.

The Task Force designed a screening and asses
for kindergarterthrough third grade and in subsequent grades when students continue to show
difficulty reaching reading proficiency. The screening and assessment protocol would ensure that

all children who are at risk for reading failure are identified as early as [gasith are provided

with appropriate and intensive eviderdz@sed interventions to prevent reading and associated
academic failure. The recommended protocol includes:

o] Universal screener for all students

o] Continuous progress monitoring

o] Informal diagnostistrategies and instruments

o] Assessment of oral language and reading performance with standardized
diagnostic instruments

o] Screening of new children who enroll in a schaoid

o] Communication among all disciplines, including parents

The Task Force suggestghat if schoolsuse universalscreenergo identify studentsearly as
being at risk for reading difficulties, then targeted, evidencebased instruction can be
implementedto reduce the risk of readingfailure and reducereferralsto specialeducation.
Effective instruction would be basedon informal diagnosticscreeningsand progressshould
be monitoredcloselyandoftento ensurethe instructionresultsin readingimprovemenin areas
identified as at risk or deficient(Hasbrouck& Tindall, 2005; Hasbrouck& Tindall, 2006; Pool
& Johnson2008; Torgesen1998).It hasbeenreportedin the literaturethat 95% of all children
can be taught to read at a level constrainedonly by their reasoning and listening
comprehensiombilities (Fletcher& Lyon, 1998).

The proposedscreening system fits easily within a multi-tiered system of supports.
Differentiation of instruction would occur at the core instruction level, and specific
interventionswould be provided at tieredlevels of instruction.Studentsare placedin flexible
groupsandaremovedfrom groupto groupdependingon progressmonitoringdata.
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Useof a screeneraligns with determiningthe needdor early interveningservicesas put forth
by IDEA 2004 so thatappropriatestaffingandfundingcan beplanned accordingl$f

Schools must carefully identify studentswho have had a lack of exposureversus those
studentswho struggle to learn. Studentsin kindergartenwho have had no prior school
experience,who do not speakEnglish as a first or primarylanguageand/orwho havehad
limited exposureo basicconceptge.g.,colors,letternames, letter soundshumbernames.tc.)
require exposureto a core reading curriculum that includesexplicit and direct teachingof
foundationalreadingskills in alanguageand literacyrich environmentlf by theendof thefirst
semesteof kindergarten concernspersistwith the ability to meet curricular benchmarkdor
early readingstandardsmore targetedinstructionshouldbe initiated. For studentswho enter
the schooldistrict in gradesotherthankindergartenresultsof the screeneshouldbe weighed
againstthe demandsof the grade level curriculum to determinewhether monitoring is an
appropriatestrategyor if moretargetednterventionshouldbe initiated uponschool entry.

The scientific literature reports that family history plays a role in genetic disposition for
reading difficulties (Pugh& McCardle,2011; Scerri,& SchulteKorne, 2010; Shaywitz,2003;
Schumacher, Hoffmann, Schmal, SchulteKdrne, & No&then, 2007). Family history of
dyslexia and/or reading difficulties must be consideredwhen screeningfor dyslexia When
family history is not considered,an opportunity for early identification and interventionis
missed.

26
Retrievedon Septembei 6, 2016from http://idea.ed.gov/explore/view/p/,root,dynamic, TopicalBrief,8
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The Task Force is aware that public schools in Maryland may use the Kindemgarten

Readiness Assessment (KRA) that measures social foundations, language/literacy,
mathematics,physical well-being and motor developmentand commendsMSDE for their

recognitionof the importanceof early language motor, social, and academicskills on later

school succesd’ While this assessmenis a global assessmenof a ¢ h i Ire&dngssfor

kindergartenit doesnot assesphonological awarenessphonemicprocessingword retrieval,

rapid naming,and alphabeticcodeknowledgewith the depthandbreadthnecessaryo provide

data that can be usedto ascertainearly warning signs that may predict difficulty with the

acquisitionof reading.

KEY COMPONENTS OF EFFECTIVE INSTRUCTION FOR STUDENTS WHO
STRUGGLE WITH READING, WRITING AND SPELLING

Structured Literacy Approach: Definition and Components

The term,i St r ut t U e BSeteynusedto describea systematicexplicit, multisensory
phonics approachto teachingreading. This term was adoptedby the International Dyslexia
Association (IDA) in 2014 after surveying hundredsof members. A reading approachor

programthat includes explicit, systematic,cumulative,intensiveand multisensoryinstruction
that integratedistening, speaking,reading,and writing through evidencebasedmethodology
would be considereda StructuredLiteracy approach(Berninger& Wolf, 2009; Birsh, 2011;
Henry, 2010; Davis, N., et al, 2010; Kerins, Winkler, Sweeney& Carran,2006; Mather &

Wendling, 2012; Yoncheva Wise, & McCandliss2015.

21 http://earlychildhood.marylandpublicschools.org/pogde2/marylandearlylearningframework/readyd-
kindergartei
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Phonology (study of sound structure of spo-
ken words) is a key element of Structured Literacy

STRUCTURED LITERACY PRIMER

Instruction. Phonemic awareness (abiity to
Structured Literacy’s ll *  distinguish / segment / blend / mamipulate sounds
ELEMENTS work together. €& —— .,'e‘mm to reading/spediing) is central to phonology
S d-Symbol A lation Once stu-
dents develop phoneme awareness, they must
—— | learn the alphabetic principle—how to map 8
! ll phonemes 1o letters (graphemes) and vice versa

Syllables Knowing the six syllable / vowel
e-" grapheme types helps readers associate vowel
I *  spelings with vowel sounds. Syllable dvision

rules help readers divide / decode unfamehiar words
€ -

Morphology Amorpheme is the smallest

Y unit of meaning in language Studying base
.‘—_ elements and affixes helps readers decode and
ll S unlock the meanings of complex words

‘._ .’ Syntax—the set of principles that dictate the
e sequence and function of words in a sentence—
ll . Includes grammar, sentence structure, and the

mechanics of language
e ——— ’
. Semantics Semantics is concerned with
meaning. The Structured Literacy curmnculum

e'—— (from the start) includes instruction in the com-

l = prehension and appreciation of wnitten language

Structured Literacy's
Evidence-Based Elements

RetrievedOctoberl5 fromwww.interdys.org

Therearesix major component® Structured.iteracyinstruction:

1.

Phonology, phonological awareness,and phonemic processing: The understandingf
the soundsystemwithin a language(phonemes)the rulesthat governhow soundscan
be combinedin words; the understandinghat words are made of individual sounds;
and the ability to manipulatesoundswithin words.

Soundsymbol association:Understandinghe relationshipbetweensoundsof the letters
and the written symbolsthat representhe soundsand the variety of symbols (letters
and letter combinations) thastandfor consonanandvowel sounds.

Syllable instruction: Understandingules that governthe structureof words (syllables)
and thephonicsrulesthatreflectthatrule system.

Morphology: The understandinghat root words and parts of words, such as prefixes,
suffixes, and grammaticalmarkerssuch as past tense, plurals, and possessiveforms
specify andchangehe meaningf wordsandhow theyfunctionwithin sentences.

Syntax: The rules that dictate the sequenceof words within phrasesand clausesin
sentenceswithin alanguage.

Semantics: Languagemeaningat the word, sentenceand discourselevels (oral and
written). An examplewould be understandingocabularyin termsof word definitions,
alternatemeaningsmultiple meaningspppositemeaningsetc.
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Elementsof Structured Literacy

¢ Ability to recognize and manipulate the units of soundsinthe language, without print:
Syllable Manipulation
Awareness of Initial and Final Phoneme
Phonological Onset and Rime (blends, rhymes)
Awareness Phonemes (blend, segment, delete, add, substitute

How to map graphemes (letter names) to phonemes (sounds)

Understandingthe rules for sound sequencesin the language

Beginning Phonics (decoding) - three and four sound, one-syllable words

Advanced Phonics (decoding) - multi-syllable words, advanced vowel teams and syllable structures
Orthographyand Spelling (encoding)

6 syllable types to aid decoding and spelling
Syllable divisionto aid decoding and spelling

* Past tense, plurals, regular andirregular
¢ Prefixes and suffixes
* Base words
Morphology / CETISVEIEH
VL LLEA o Builds vocabulary and variation of word functions in sentences

¢ Grammar (word functions) and syntax (word order)
* Sentence structure
CELLEA o \iechanics of language

Syntax

* Sentence comprehension, simple to complex
¢ Explicitinstruction in the comprehension of written language using comprehensionframeworks
and comprehensionstrategies

Semantics ] .. ; .
/ ¢ Integrated with explicit vocabularyinstruction

Comprehension

A
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Structured Literacy includesa specific setof principles of instruction that include:?®

0 Multisensory: Teaching that includes presentationof information to multiple
sensory modalities,(i.e., visual, auditory, kinesthetic,andtactile), simultaneouslyto
enhance memoryandlearning.

o Systematic and Cumulative: Employing a systemof instruction that follows a
sequenceof skills that reflect the logical order of progressionrules of the
language.Instruction begins with easiestskills and progresseso most difficult,
with masteryrequiredat each level asa prerequisiteo advanceo thenextlevel or
skill set.

o Direct Instruction: Specificskills aretaughtdirectly, with opportunitiesfor practice
and immediate corrective feedback.

o Diagnostic Teaching: Using datato drive instruction; studentperformancedictates
the content of a subsequentiesson. When studentsdo not mastera skill or
concept,a diagnosticteachingframework requires determiningwhat foundational
skills shouldbe taughtto bringtheskill in questionto mastery.

0 Synthetic and Analytic Instruction: Multisensorylanguageprogramsinclude both
synthetic and analytic instruction. Synthetic instruction presentsthe parts of the
language and then teacheshow the parts work together to form a whole.
Analytic instruction presentghe whole and teacheshow this can bebrokendown
into itscomponenparts

Resourcesre availablefor educatorsand educationadministratorgo help them adopta
Structured Literacyapproacho readinginstructionin their settings Someusefulresourcesre:

° Appendix A of the Common Core State Standards,pages 17-22, provides the
specific skills children needto be proficient readerswhich align with a Structured
Literacy approacho readinginstruction®

o | D A Dyslexia Handbook (pages 15 -16) provides a good explanation of the
componentsof StructuredLiteracy. *

o | DA &mowledge and Practice Standardsfor Teachersof Reading (2010) **
provides information delineatingwhat teachersshouldknow and do with respectto
teaching readingusinga Structured.iteracy approach.

28 http://everyonereading.org/about/aboutilitisensorystructuredlanguagesducation/
29

http://www.corestandards.org/assets/Appendix_A.pdf
3 http://www.readingrockets.org/sites/default/files/IDA%20Dyslexia%20Handbook. pdf
3 https://app.box.com/s/ex1psv12zdg61vz7j4b6rsin7zsgtxii
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0 The BarksdaleReadinglInstitute in Mississippiprovidesa summarygraphicto help
educatorsunderstandhe componentsf StructuredLiteracy, the linkage amongthe
componentswithin a scopeandsequencef skills from simpleto complex®?

There are many marketedprogramsthat follow a StructuredLiteracy approachto teaching
reading. When seekingto use one of theseprograms,educatorsare urgedto ensurethat the
programcontains the six major componentsutlinedabove.

StructuredLiteracy is not a time-orderedprogram;it doesnot guaranteea child is fi ¢ u rire d 0
nine weeks.Rather, StructuredLiteracy is a way to teach studentsthe processof reading,
over time, following a specific sequenceof objectives,with continuousreinforcementand
practice of skills previouslytaughtand learned.For studentswho strugglewith dyslexia,the
durationof instructionas an interventionprogramwould mostlikely take placefor at leasta
yearto build the reading foundationsand achieve grade level reading skills. This approach
should continue to be used to ensurethat the studentcontinuesto remainon (or surpass)
gradelevel readingor significantlynarrow the gapin readingproficiencyrelativeto gradelevel
peers.

Often, studentswith dyslexia require more than one year of specialized, frequent and
intensive readinginstruction designedto meettheir individual needs.Responsdo instruction
dependsupona multitudeof factorsthatinclude:

theageof the student wheinterventionbeging
thelevel of severityof dyslexiawith respecto readingskill deficits
the presenceof other cognitive processingdifficulties suchas slow work speed
(processing)attentiondifficulties, significantword retrieval and/orrapid naming
difficulties;
thelevel of expertiseof theteacher
theintensity,frequencyandfidelity of instruction
theamountof immediatecorrectivefeedbackor correctionstudentgeceivefrom
their teacheduringinstruction and

1 whetherthestrategiegreintegratedhroughouthe schoolday:.

For studentswho show characteristicsof dyslexia and who do not meet grade level
benchmarks, Structured Literacy instruction has demonstratedmproved reading outcomes
(Alamprese, MacArthur, Price,& Knight, 2011;Ehri, Nunes,Stahl,& Willows, 2001;Hatcher,

32 http://msreads.org/files/2014/09/RGrid-w-revisionsJan2015aspdf.pdf
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Hulme, & Snowling, 2004; Joshi, Dahigren, & BoulwareGooden, 2002; Nagy, Berninger,
Abbott, Vaughan,& Vermeulen,2003; Nagy, Berninger, & Abbott, 2006; Hatcher, Hulme,
& Snowling, 2004; Wolf, Miller, & Donnelly, 2000). The Task Force advocatesthat all
studentsreceiveinstructionin a StructuredLiteracy approachto reading, with increasesin
intensity and specificity of instruction appliedto studentsvho demonstrateleficitsin reading
skills.

A MULTI -TIERED SYSTEM OF SUPPORTS(MTSS) FOR STRUGGLING READERS,
INCLUDING THOSE THAT HAVE DYSLEXIA

MTSS was originally coined as Responseto Intervention (RTI) in IDEA 2004 (34 CFR
8300.307 309).Someprofessional@ndschooldistrictsusethesetermsinterchangeablyMTSS
refersto practiceghat:

1 identify academiaisksin aschoolsettingbeforetheylead toschoolfailure
1 engagen schoolwide screeningrocesses
1 implementintervention(s) angrrogressnonitoringto measureacademigrogress

This tiered systemof instruction and supportsis designedto preventschool failure and to
reduce referrals to special educatiort" Different statesand different school districts make
implementation decisionsaboutwhetherto usea tieredsystemof support,andhow that system
is designed.The Task Force recommendsthat a Structured Literacy approachto reading
instructionshouldbe implemented with all students, at all tiers of instruction beginning
in kindergartenthrough at least third

grade Thereare manywaysto implementMTSS. The Task Forceoffers an exampleof MTSS
for readinginstructionusing aStructured_iteracyapproach

33
https://theinstitute.umaryland.edu/sefel/docs/highlights/Early%20MTSS%20Presentation%20SEFEL.pdf
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M1 Tierl
o All studentgeceiveStructured.iteracyinstructionin theclassroom
1 Tier2:

0 Supplementarynterventionprovidedto studentswho receiveTier 1

instruction,but who demonstrate areas weaknessvithin the Tier 1 instruction.
1 Tier3:

o Targetednterventionprovidedto studentsvho do not makeprogresswith Tier 2
level of instruction

0 Thesestudentsmay presentwith very low achievementmay not respondto
instruction,or havebeenevaluatedo determineif theyareeligible asa student
with adisabilityunderIDEA 2004.

o This level of instructionwould be adaptedto addressindividual studentneeds
through the systematicuse of assessmentlata (which may include formal
diagnosticdata), to fine tunethe useof the appropriatetype of evidencebased
interventionto have positiveoutcomedor studentsvith dyslexia.

0 Studentsat this level requireintensivetime and supportto makeprogressoward
grade level readingcompetency.

Aside from the need to have a strong collaborativeinfrastructurein a schoolbuilding and
within a district to facilitate a multi-tiered systemof supports, teachersmust be trained to
implementdifferentiatedinstruction as well as evidencebased,targeted foundational reading
interventionsto studentswho do not meet grade level readingbenchmarks.A tiered system
of instruction and supportsis designedto preventschool failure and to reduce referralsto
specialeducationSeveralstateshave implementegilot projectswith positiveresults.
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SUPPLEMENTARY AIDS AND SERVICES, INSTRUCTIONAL & TESTING
ACCOMMODATIONS

SupplementaryAids and Services,|DEA 2004Sec.300.42 forClassroominstruction

IDEA defines supplementakids and servicesas fi a i skwiges,and other supportsthat are
provided in regular educationclassesother educationarelated settings,and in extracurricular
and nonacademic settings,to enablechildrenwith disabilitiesto be educatedvith nondisabled
childrento themaximum extenta p p r o p*iSupplementadaids and servicesare determined
collaborativelyby educationalteams,and decisions about supplementaryaids and services
must be driven by data collected on studentsusing these supportsacrossenvironmentsover
time. The learning needs of studentswith dyslexia vary, thus, the accommodationsand
supportsneededor educationabucceswvill vary significantlyfrom studento student.

Instructional and Testing Accommodationsfor Studentswith Dyslexia

Instructionaland testingaccommodationgnclude but are not limited to extendedtime, human
reader, scribe,textto speeci(TTS), andmodifying testsor assignment®> Determinationsbout
instructional andtestingaccommodationshouldbe a teamdecision.Becauseaccommodations
enablea studentto demonstratgyradelevel skill and knowledgeacquisition,accommodations
provideteachersvith feedbackaboutstudentprogress.

34 http://idea.ed.gov/explore/view/p/,root,regs,300,A,300%252E42

35http://archives.marvlandpubIicschooIs.orq/MSDE/testinq/docs/ZOlZ MD_Accommodations | Madiua
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For many students who have dyslexia, gradelevel reading comprehension,conceptual
understanding, and contentknowledgeare accuratelyassesseavhen testingaccommodations
are provided. Weanticipatethat MSDE will continueto recognizethe need for provision of
professionablevelopmento help educatorsand administratorainderstandi wh gnd i h o e 0
providesupplementargidsandservicego strugglingreadersandin particular,to studentswho
havedyslexia. The Task Forcesupportsthe useof universaldesignand assistivetechnologyfor
all studentsas needed,but would like to specify that studentswho have demonstrated
difficulties acquiringreadingskills should be allowed to demonstrateheir knowledgeusing
these accommodationsDecisionsto provide accommodationsshould be collaborative and
datadriven, with clear measure®r howthese accommodatioasfectacademigrogress.

Assistive Technologyand Servicesfor Studentswith Dyslexia

Studentsvho have dyslexia oftendemonstrateeducedability andstaminawhendecodingand
readingrelativeto their peerstherefore aidsandsupportssuchasreadingtestquestionsaloudor

use of audio books and/or read aloud technologyare key supportsthat will allow students
with dyslexia accessto gradelevel content, language,and vocabulary. Technologybased
supports are available to teeident to access grade level curriculum, while effective instruction is
being delivered.Effective useof assistivetechnologyrequiresteacherknowledgeand training,

as well as consistent opportunities for students to use these supports in  multiple
environments.
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SYSTEMIC CHANGE AND THE IMPLEMENTATION OF A DYSLEXIA
EDUCATION PROGRAM

The TaskForcerecognizeghata commitment byadministrativedeadershigs a key component
to successwhen changinga paradigm.While individual teacheramay havethe will to change
their practicefor studentswho havedyslexia,they require the support of the administration to
sustain changel eachersand parentsreportedto the Task Force that schoolsdo not use the
word i d y s | Eh& Maayland Departmeniof Educationhastakenstepsto addressthis issue
Professional developmentfor administrative leadershipis critical to help them understand
the issues,adopt an initiative, and provide valuable supportto teachersThe implementation
of a universal screeningprogram to identify dyslexia and struggling readersequires the
commitmentof administrative leadershigt both thedistrictandschoollevels.

Some research shows that about 10% of the student population will exhibit reading
difficulties alignedwith dyslexia (Siegel,2006),while other literaturereportsthe incidence of
dyslexia at anywherefrom 8% to 17% (Shaywitz & Shaywitz, 2003).Identifying struggling
readersearly to provide instruction that meetstheir needsadds value with respectto cost,
by potentially reducing referrals to special education, time spent in special education
meetings, by reducing paperwork burdensthat take away from actual instruction, and

improvingreadingoutcomes®

Thisin turn hasa net positivémpacton schoolachievemenin reading®’ family andstakeholder
satisfactionandimprovedteachejob satisfactior’® Whenbuilding-level leadershilemonstrates
commitmentto an initiative, providesimplementationsupport,and developsthe model with
teacherinvolvement and input, teachersare more likely to changetheir practice®® Strong
instructional leadershipto implementan initiative aimedat identifying and supportingstudents
who have dyslexia at the district, but especiallyat the building level, can transform the
educationaenvironmenfor this populationof learners®

36
Ohi o6s Pi | ohttp:/Bdadaten.ohig.@@/ Topic3/Speetaducation/Studentwith- Disabilities/Specifiel earning

Disability/DyslexiaPilot-Project
37

http://www.rtinetwork.org/learn/research/fietdudiesrti-programs
8

http://ies.ed.gov/ncser/pubs/20143000/pdf/20143000.pdf
39

http://www.sciencedirect.com/science/article/pii/S0742051X13001790
40

Ohi o6 s Pyear 3http:/Bdadateon.ohio.gov/Topics/SpeeEdlucation/Studentwith-Disabilities/Specifiel earning
Disability/DyslexiaPilot-Project

3
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Transparency in Data Collection and Reporting

Measurablestudentachievemenis importantto administrativeleaders,teachers parents,and
students.The Task Forceacknowledgeshe benefitsof transparencyn collectingand reporting
data regardinghow atrisk, struggling readersare identified and the type and frequencyof
instruction providedto them.

Stakeholdershave suggestedhat data be collected over time to evaluatethe efficacy of a
systemic approachto reading instruction and intervention for all learnerswithin a school
district and at the building level. Universal screeningfor readingand subsequentargeted,
evidencebasedinstructional programsshould yield outcomesthat reveal improved reading
over time, from the earliest grade levels through high school. The following information
would revealthe outcomesand succes®f a targetedsystemati@pproacho readinginstruction
andintervention:

O«

Numberof studentscreeneq

Numberof studentgdentifiedasneeding aeadinginterventionprogram

Numberof studentservedusingthe newprogram

How thosestudentsre served,e., numberof sessionper week]ength ofeachsession;
Who deliversinstructionusingthe newprogram

The educationabackground otheindividual giving theinstruction
Progressnonitoring,curriculumbasedandcriterionreferencedat specifiedintervals and

Searchable database thandrill downto theindividual schooldistrict andindividual
schools

O« O« O¢ O« O¢ O¢ O«

SUMMARY

The Task Force has outlined major componentdor best practicesfor Treating and Educating
Students Identified as Having Dyslexia or Struggling Readers

71 Include evidenckasedoractices;

1 Provide professionalevelopmenfor all educatorsincludingadministrative leadership;
1 Provide a StructuredLiteracy approachto readinginstructionfor beginningreaders
andfor strugglingreaders;

Adoptauniversalreadingscreeningprocedureébeginningin kindergarten
Useamulti-tieredsystemof supportdor strugglingreader§MTSS);
Usesupplementahidsandservicedor instructionandtesting;and
Providetransparencyn collecting,trackingandreportingdataon studentserved.

= =4 4 =
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The Task Forcealso recommends commondefinition for dyslexia,a commonunderstanding
of the term best practice as it relatesto evidencebasedpractice and recommendationgor

Marylandbased collegesof educationon teacherpreparation.A commonthreadin all Task
Force presentationsand in public commentwas that many stakeholdersaskedthat teachers
and educatorswho work with studentsbe providedthe resourcesandtools neededo identify

and teach readingto studentsat risk for reading failure and dyslexia. The Task Force
survey results indicate thaeachercandidatesand in-service teachersreport that they

d o nhave the knowledge,skills, and practicein the foundationsof readingto be successful
in the classroom.Basedon this information, the Task Force provided recommendationso

guide the next stepsfor higher educationto ensure that their teacher candidatesare fully

preparedo provide equitableand soundreadinginstructionto all students.

While it was not the chargeof this legislationto compile a handbookof best practicesfor
the practitioner,the Task Force recommendghe developmentof a Dyslexia Handbook.This
Handbook should provide a neurobiological and operational definition of dyslexia,
evidencebased practice guidelines for identification, assessmentand intervention, service
delivery model(s), and progress monitoring strategies and tools. This would involve
professionalsfrom the Maryland State Departmentof Education(MSDE) and a committee
of stakeholderghat includes practitionersin public educationand independentducation,a
researchscientistwith a researclportfolio relatedto dyslexiaandreadingdisabilities,ateacher
trainerinvolved in training relatedto dyslexiaresearchand training, a representativdrom an
Institution of Higher Education(IHE) teachertraining program, representativeBom dyslexia
advocacyorganizationsandparent/s.
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IDENTIFICATION OF DYSLEXIA AND STRUGGLING READERS: METHODOLOGIES
& AGE OF IDENTIFICATION

Schoolscanreducereadingfailure when studentsare identified early in their schoolcareersas
atrisk for readingdifficulties usinguniversalscreeningandtargetedevidencebasednstruction.
Fletcherand Lyon (1998) reportedthat 95% of all children can be taughtto read at a level

constrainednly by their reasoningandlisteningcomprehensiombilities. Effective instructionis

basedon informal diagnosticassessmentandprogresshouldbe monitoredcloselyandoftento

ensurethe instructionresultsin readingimprovementin areasidentified as at risk or deficient
(Hasbrouck& Tindall, 2005; Hasbrouck& Tindall, 2006; Pool & Johnson,2008; Torgesen,
1998).

Current practicesin Maryland and in other statesreveal that school district personneldo not
acknowledgethat dyslexia is an educationalcondition, claiming it is a medical diagnosis.
Secondly,schoolpersonnetell parentsthat they are not allowedto usethe term dyslexiawhen
describingcertain patternsof readingdifficulties exhibitedby youngand older students.Third,
despitethe plethoraof evidence,researcharticles, websites,books, and film documentaries,
schoolpersonnepersistin telling parentghata readingdisordereitherc a rbé@detecteduntil the
child is in third gradeand exhibits a two-year delayin readingskills or that a child cannotbe
At e sfor eydléxiabeforethe child learnsto read. Compoundinghe problemis the fact that
despiteyearsof repeatedreplicatedresearchieachershavenot beenexposedo the theoretical
foundationsof dyslexia,aswell asevidencebasednstructionalapproacheshatfacilitate reading
progressn strugglingreadersvhose profilesalign with dyslexia characteristicBecausef
thesewidespreacerroneoudeliefs and practicesmanychildrenwho exhibit a dyslexicreading
profile are not identified early, experiencereading failure, and ultimate school failure with
concomitantissuesin self-esteemand motivation. The Task Forcereviewedpertinentscientific
literatureand invited well-respectedeadersin the field of readingand dyslexiato speakto the
TaskForce The Task Forcesedthe informationto designa comprehensiveiniversalscreener
that outlines proceduresfor identification and assessmentand progress monitoring to
facilitate datadriven decisionmaking.

Thescreeningandassessmenmtrotocolfor Ma r y | publid sgheolsshouldbeimplementedor

kindergartenthrough Grade 3 and in subsequentgrades when studentscontinue to show
difficulty reachingreadingproficiency. The screeningassessmentrotocol will ensurethat all

childrenwho are at risk for readingfailure are identified as early as possibleand are provided
with appropriateand intensive evidencebasedinterventionsto preventreadingand associated
academic failureThe recommendegrotocolincludes:

0 universalscreener foall studentsn grade-3;
0 continuougprogressnonitoring
0 informaldiagnostic assessmerisdinstruments
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0 assessmendf oral languageandreadingwith standardizedliagnosticinstrumentsf
necessary

0 thescreeningf newchildrenwho enroll in aschoo| and

0 communicatioramongall disciplines,includingparents

The Task Force believesthat when studentsare identified early in their school careersasfi a t
r i ddk eadingdifficulties using universalscreenerstargeted,evidencebasedinstructioncan
be implementedto reducethe risk of readingfailure. The Task Forcerecommendghat when
studentsdo not makeadequatgrogressn anygrade,similar diagnosticprotocolsmustbe used
to identify readingweaknesseanddiscriminateamongthe specificreadingskill deficitsso they
mayreceiveappropriatanterventions.

A universal screenerhas the potential to be extremely beneficial to early identification of

studentsvho areatrisk for the acquisitionof readingskills. A screener wouldascertainskills in

phonologicalawarenessnd phonemicprocessingyapid naming abilities as well asalphabetic
code knowledge(i.e., sound/symbolassociationfor vowels, consonants, consonantdigraphs,
and vowel teams).Theseskills havebeencited in the literatureas predictive of later reading
success(Blachman, 1984; Catts, 1991; Catts & Hogan, 2003; Geva, Yaghoub Zadeh, &

Schuster,2000; Paez& Rinaldi, 2006). Studentsrequire exposureto the general education
curriculum and literacy rich environmentslt is appropriateto monitor this group of students
throughoutthe first semesterof kindergarten using screeningdata to mark progress. If by

the end of the first semesterof kindergarten concernspersist with the ability to meet
curricularbenchmarkgor early readingstandardsmoretargetedinstructionshouldbe initiated.
For studentswho enter the school district in gradesother than kindergarten results of the
screenershould be weighed againstthe demandsof the gradelevel curriculum to determine
whethermonitoringis an appropriatestrategyor if moretargetednterventionshouldbe initiated
uponschoolentry.

The scientific literaturereportsthat family history playsa role in geneticdispositionfor reading
difficulties. (Pugh & McCardle, 2011; Scerri. & SchulteKérne, 2010; Shaywitz, 2003;
SchumacherHoffmann, Schmal,SchulteKérne, & Nothen,2007). Family history of dyslexia
and/orreadingdifficulties mustbe consideredvhenscreening fodyslexia When family history
is not consideredan opportunityfor early identification and interventionis missed.

Once students are identified as atrisk based on a screeningtool, additional diagnostic
assessmentshould be administeredo determineas t u d spacifi@asaof weaknessSchool
systemsmust give careful attentionto the type of screenelandthe type of informal diagnostic
assessmenbeing used. This Task Forcealso recommendsusing screenershat are normed
in additionto usinginformal diagnosticassessmentsritten by decodingexpertsin the field of
reading.
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Educatordn schoolsystemanustbe properlytrainedto enablethe schoolsystemto successfully
implementtherecommendationsted below. Trainingwould includethe following:

1 Administrationof assessments

1 Ongoingprogressnonitoring

1 Analysisof studeniperformancen assessmentand

9 Curriculardecisions based atatadrivendialogue

The Task Force recommendsghat this training be an integral part of pre-servicetraining in

department®f educatioratMa r y | eolhegedanduniversities(Huford, Huford, Head,Keiper,

Nitcher & Renner,2016). Until pre-servicetraining includes scientifically-basedfoundations
and practicesfor dyslexia, school systemsshould be preparedto provide in-servicetraining

conductedby personswith knowledgeof foundationalreadingbasedon scientific researchand
a backgroundof differential diagnosisof readingdifficulties. This type of in-service training

should be on-going, and include coachingto ensurethat educatorscontinueto increase
their knowledgeand skills to bestservetheneeds ofll students.
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l. UNIVERSAL SCREENER (Screeningnstrument/Screening Tool)

Purpose: Identifies students who may be atrisk for achieving reading competency.
A screenerdoesnot tell a teacherwhereto begin instruction.Studentsidentified
with the screenerequirefurther diagnosticassessment® determinespecific areas
of weaknessndto developaninterventionplan.

Requirements: (1) Strongpredictiveability andclassificationaccuracy
(2) Norm-referencedcores
(3) Criteriontbasecdcut pointsare acceptabl® determindevelsof risk
(4) Quickto administer

How often to administer: Beginning, middle, and end of a school year (or until a student
achieveendof-yearscreeningpenchmarlkscore).

Requirements for administering assessment:Anyone who is trainedto give the assessment
anddemonstratesompetencyperadministratiordirectionsof theinstrument).

All studentsshouldbe screenedeginning inkindergarterandcontinueto be screenedintil they
meetendof-yearscreenindbenchmarkscoresasdictatedby the screening tooguidelines.

It is recommendedhat studentsvho havedifficulty with word retrievaltasksand rapid naming
receivea speechandlanguagesvaluationby a speecHanguagepathologistto determineanyoral
language issudbataffectreadingacquisition. Wordetrievalweaknessesclude:

1 Difficulty retrievinga specificword (callsasheepagoat)
Poormemoryf or c | asteatmamdss and
Difficulty with rapidnaming(namingcolors,numbers|etters,shapespbjects)
Hesitantspeechfilled with pause®r vocalizationg i uypuk n o wo )
Frequentlyusingwords lackingspecificity( fi s thind, Wwhatyoucalli t o)
Having a problem remembering/retrievingqautomatizedverbal sequencegdays of the
week,alphabetnumbemamesl-10)

= =4 4 -4

Studentsvho showword retrievaland/orrapid namingweaknessepresent higherrisk of being
identified as struggling readersthan children who do not exhibit this type of oral language
difficulty (Norton, E. S. & Wolf, M., 2012). This population of learnersmay struggle with

acquiringthe namesof lettersandsounds (alphabetinmowledge)and/orreadingfluency.
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KINDERGARTEN

Screerall kindergarterrsand anystudentwhois newto theschoolor system
Assessment components:

Different assessmermomponentsvill be administeredat differenttimesof the yearasindicated
by thescreenedirections:

0 Upper andower caseletternames

0 Lettersounds

0 PhonologicalAwarenessand PhonemicProcessing’ numberof syllablesin words,
number of soundsin words, identification of soundswithin words (blending and
segmenting)rhyming,soundmanipulation(includingelision)

0 Rapid AutomatizedNaming (RAN): serial namingcolors, letters,and/or numbersi
onetimeonly

0 Working Memory(WM): digit recallforwardandbackward]etternumbersequencing
-- onetimeonly .

Screener assessmentsto consider (examples) but are not inclusive of all possible
instruments:

O«

DIBELs (Dynamic Indicators of Basic Literacy Skills)

DIBELs Next

AIMSWeb (Academic Improvement Measurement System)

PAR (Predictive Assessmeat Reading
0 includesRAN (Rapid Automatized Naming)

CTOPR2 (Comprehensive Test of Phonological Processigy Addition)
0 selectedsubtestsor RAN, digit recall

PAST PhonologicahwarenessScreeningres)

RAN/RAS (RapidAutomatizedNamingandRapidAlternatingStimulug

O« O« (@ O« O¢ O«

GRADE ONE

Screeranystudeninotscreenedn kindergartenincludekindergarterscreeningcomponentsot
listedbelow

Assessment components

Different component@areadministeredat differenttimesof the yearasindicatedby the screener
directions:

Upperandlower caseetternames

Lettersounds

Closedsyllablenonsensandrealwords
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O«

Dictation-Letterwriting (givenalettersound)
Oneminute normedoral readingfluency (Hasbrouck& Tindall, 2005; Hasbrouck&
Tindall, 2006)

O«

Screener assessmentsto consider (examples) but are not inclusive of all possible
instruments:

DIBELs

DIBELs Next

AIMSWeb

Predictive Assessmeonf Reading(PAR)
PhonologicaAwarenesd.iteracy Screening PALS)
PhonologicaAwarenessScreeningrest(PAST)

O¢ O¢ O¢ O¢ O¢ Ox

GRADES TWO AND ABOVE

Screenany studentnot screenedin kindergartenor first grade, include kindergartenand/or
first grade screeningomponentsiot listedbelow

Assessment components:
0 Oneminute normedoral readingfluency (Hasbrouck& Tindall, 2005; Hasbrouck&
Tindall, 2006)
0 Single wordreading (nonsensandrealwords,gradelevel high-frequencywords)

Screener assessmentsto consider (examples) but are not inclusive of all possible
instruments:

DIBELs

DIBELs Next

AIMSWeb

Testof Word Readingefficiency, Secondedition (TOWRE-2)

Predictive Assessmeaf Reading PAR (IncludesRAN)
PhonologicaAwarenessScreeningrest(PAST)

Any normreferencedral readingscreener

O¢ O¢ O« O¢ O¢ O¢ O«

*For studentsin gradestwo and abovewho do poorly on a oneminute normedoral reading
fluency screenerand/or single word reading, consider giving a grade one or kindergarten
normedscreeneiand aninformal diagnosticassessment.
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II.  INFORMAL DIAGNOSTIC ASSESSMENTS

Studentsto Assess:Studentsidentified in universalscreeningas atrisk for achievingreading
competency.

Purpose: Providesa comprehensivéook at studentstrengthsand weaknesseddentifiesareas
of weaknessused to plan student groupings for targeted instruction and/or
intervention.

Requirements: Measures specific strengths and weaknessesin phonological awareness
(including phonemic awareness), graphemes (letter names), letter sounds,
phonologicalawarenessgecoding,word lists, oral readingaccuracy,oral reading
rate,encoding(spelling),etc.

How often to administer: After studenis identifiedat-risk for achievingreadingcompetency.

Requirements for administering assessment:Anyone who is trainedto give the assessment
anddemonstratesompetencyperadministratiordirectionsof theinstrument).

Assessment components:

0 Upper andower casegraphemegletternames)nd sounds.

0 PhonologicalAwarenesshat includesblending,segmentingand/ormanipulation
(includingelision) atsyllable,andphonemdevels.

Decodingreal and nonsensenords of varying difficulty (single syllable words with
shortvowels, digraphs,blends,r-controlledvowels, vowel teams silente, consonant
le, andmulti-syllablewordswith fully decodablespellingpatterns).

Note: Accuracyand rate in oral readingis assessewvith the oral readingscreening
assessment.

Gradeappropriate highrequencywords™

Graphemédletter) writing(whengivenalettersound)

Spelling(word andsentence dictation)

o

O«

O«

O¢ O«

Assessmentso consider (examplesput are not inclusive of all possibleinstruments:
0 PreReadingProbes Readsters

DiagnosticDecodingSurvey- ReallyGreatReadingCompany

Six-Minute Solutioni SoprisWest

Informal SpellingInventory(Canbeadministeredn additionto a
phonological/decodingssessmentot in placeof).

O« O« O« O

41 Retrievedon August28, 2016from http://www.readsters.com/wpcontent/uploads/ComparingDolchAndFryLists.pdf
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(@]

Phonicsinventory(givenuntil masteryis achieved)
PhonoGraphixnventoryi PhonoGraphiReadingCompany
ReadNaturally

GatesMacGinitie

O¢ O¢ O«

lll. PROGRESSMONITORING

Studentsto Assess:  Studentsdentifiedasat-risk for achieving reading competencyand
studentgeceivingareadingintervention.

Purpose: (1) For studentsn intervention:to monitorwhether interventiors working.

(2) For atrisk studentsnot in interventionandreceivingtargetedinstruction:to
monitorgrowthanddeterminewvhethertheyshould beplacedin intervention.

Requirements: Formalor informal assessmenibol to measuregrowthin areaof intervention.

How often to administer: At leasteverytwo weeksfor studentsn interventionor atrisk and
not inintervention(use progressonitoringguidelinesasdictatedby the screener).

Requirementsfor administering assessmentAAnyone who is trainedto give the assessment
anddemonstratesompetencyperadministratiordirectionsof theinstrument).

Assessment components:
0 Areasof weaknessgargetedn interventioninstruction.

Assessment$o consider (examples)put are not inclusive of all possibleinstruments:
Informal diagnosticassessmentsr targetedskills

Grade leveleghassagefor oral readingaccuracyor rate

DIBELs*

DIBELs Next*

AIMSWeb*

O« O«

O¢ O¢ O¢

42 https://dibels.uoregon.edu/
43 http://www.aimsweb.com/fag/whég-aimsweb

44 http://www.aimsweb.com/fag/whég-aimsweb
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IV. FORMAL DIAGNOSTIC ASSESSMENTS

Studentsto Assess:Usedwhenadditionaldatais neededo confirm IDEA eligibility andaccess
to more intensive intervention such as specializedinstruction provided through a
Special Education (speech/languageand/or academic services) Individualized
EducationProgram(IEP).

Purpose: To identify areasof weaknessand provides a normed comparisonto peers by
providinga standardscoreandpercentilerank ineachareatested.

Requirements: A batteryof formal, normreferencedassessmentdeterminedby professionals
in aparticularschool ordistrict.

How often to administer: Recommendedy federal,state,district, schoolpolicy, professional
assessmerteam,and/orassessmeirotocols.

Requirements for administering assessment: Trained special education teacher, school
psychologist, speech/languag@athologist, and/or diagnostic prescriptive teacher
(per administratiomlirectionsof theinstrument).

Assessment components:
PhonologicaMemory

Phoneme Manipulation

RAN

VerbalWorking Memory
Processingpeedatthe cognitivelevel)
Decoding(nonsens&vords)

Oral Reading Fluency
Vocabularyi oralreceptive
Spelling
Letter/wordldentification

Word Attack
Comprehensioforal andreading)

O« O« O« O¢ O¢ O¢ O« O« O« O« O« O«

Assessmentgo consider (examples/selectedections)but are not inclusive of all possible
instruments:

Comprehensive Test PhonologicaAwarenessSecondedition, (C-TOPR2)
WechslerntelligenceScalefor Children,Fifth Edition, (WISC-V)

NEPSY-II

WoodcockJohnsorirestsof Cognitive Abilities,FourthEdition (WJcoglV)
WoodcockJohnsoriTestsof AchievementFourthEdition, (WJachlV)
Wechslenndividual AchievementThird Edition (WIAT -3)

GrayOral ReadingTest,Fifth Edition, (GORT-5)

Testof Written LanguageFourthEdition, (TOWL-4)

O« O¢ O¢ O¢ O¢ O« O¢ O«
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